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ABSTRACT 


The high rate of retirement of beginning teachers 
has been partly blamed on lack of assistance during the 
crucial first year. This,coupled with the serious shortage 
of secondary school teachers in Ontario would seem to 
indicate a need for study of the problems of beginning 
teachers to ascertain how satisfactorily present super- 
visory help is helping to solve these problems. 

The present study was designed to discover the 
adequacy of the supervisory programme in three large urban 
centres in Ontario. The Beginning Teachers Questionnaire 
was administered to ninety unqualified teachers, fifty 
qualified teachers, and twenty-five principals and super- 
visors. Ranks and scale values for twenty-two problems 
commonly experienced by beginning teachers were calculated 
on the criterion of seriousness of the problem, and on the 
criterion of help given with the problem. 

Both teacher groups and the principal-supervisor 
group were in general agreement that the most serious prob- 
lems were in the area of "Classroom and Teaching Problems", 
and the least serious were in the area of "Community and 


Role Adjustment Problems". 
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Although all groups agreed that the most help was 
being given in the general areas of most need, there was 
disagreement about the degree to which the help was meeting 
needs with specific problems. Principals and supervisors 
generally indicated that they believed most help was being 
given with the most serious problems, while teachers 
frequently indicated that they did not agree with this. 

More help was required, according to the teachers, 
with the following: (1) Improving teaching methods; (2) 
Understanding and motivating adélescents; and (3) Familia- 
rizing themselves with their pupils' background. 

Teachers reported that they had received most help 
from fellow teachers and department heads, and least from 
principals and Board supervisors. In spite of apparent dis- 
satisfaction with supervisory assistance, however, most 
teachers said that they liked teaching and intended to 
remain in the profession. 

As a result of the study it was recommended that 
present in-service programmes be altered to include more 
help with areas of need indicated in the study, and that 
further studies be conducted in other areas to ascertain 
differences and similarities of supervisory needs in dif- 


ferent types of schools and different communities. 
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CHAPTER I 
THE PROBLEM AND DEFINITION OF TERMS USED 


Strickler lists three premises for an effective pro- 
gramme of orientation of the beginning teacher: 

1. The first-year teacher constitutes a special 

segment of the faculty. 

2. The first year is a process of continuous adjust- 

ment. 

3. The degree to which he is assisted affects the 

quality of his service, influences his attitude, and 
his decision to remain. 

In a period of acute shortage of secondary school 
teachers, the last premise is of particular importance. 
Research into the degree to which present orientation and 
in-service programmes are meeting the problems of beginning 
teachers, and into the relationship between the effectiveness 
of these programmes and the satisfaction of beginning teachers, 
would seem to be essential. 

I. THE PROBLEM 


Statement of the Problem 


The purpose of this study was to determine the most 


IR. W. Strickler, "Follow Through with the First- 
Year Teacher," Educational Administration and Supervision, 
XLV (January, 1959), nm. pie 
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serious problems of beginning teachers in urban high school 
systems in Ontario, and the degree to which they perceive 
that these problems are solved by assistance from school 
personnel. 

statement of the Sub-Problems 

In the course of the study the following additional 
problems were investigated: 

1. Do the problems of beginning unqualified teachers 
differ significantly from those of beginning qualified 
teachers? 

2. Do the problems experienced by beginning teachers 
differ significantly from those that principals and super- 
visors believe that they experience? 

3. Do beginning teachers and supervisory personnel 
agree in their perception of the assistance given to teachers? 

4. Is there a significant correlation between the 
attitude of beginning teachers toward teaching and their 
satisfaction with the help given to them? 

5. Is there a significant difference between the 
problems of beginning male teachers and beginning female 
teachers? 

6. Which school personnel do beginning teachers 


consider most helpful? 
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Background of the Study 


The Report of the Ontario Minister of Education for 
1964 shows that in September of that year, there were 3,679 
beginning secondary school teachers in the province, of whom 
1,737 wete certificated by means of a course of eight weeks 
duration taken during the previous summer. In addition, 
there were 788 teachers without Ontario certification of any 
kind. The Department of Education lists 3900 new teachers in 
the province in November, 1965.7 Of these, fewer than 1000 
attended the year-long course of professional training at 
the Ontario College of Education. The remaining beginners 
are unqualified or are from outside the province. 

A report to the 1965 Christmas Assembly of the Ontario 
Secondary School Teachers' Federation stated that over three 
thousand teachers left the profession in 1964. Other than 
those retiring normally, the majority of these were first- 
year teachers, most of them angual inde. a Unsatisfactory 


working conditions were the main reasons given for leaving 


2schools and Teachers in the Province of Ontario, Part 


I (Toronto: Ontario Department of Education, 1965). 


3Report in the Ottawa Citizen, December 29, 1965. 
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4 
by many of these, in particular, heavy teaching and prepara- 
tion loads, and lack of assistance with problems. 

In the United States, a survey of beginning teachers 
in 1960 showed that 15 per cent of beginners in the secondary 
grades had emergency or substandard certificates, and over 
half of the beginners expected to leave the profession within 
five years. The main source of dissatisfaction was the low 
salary, but 28 per cent of beginning secondary teachers 
expressed unhappiness with supervisory help. 

The shortage of qualified teachers is not a new develop- 
ment. The Ontario Department of Education instituted an 
"emergency" summer training scheme for high school teachers, 
in 1955, and it has continued and grown ever since. To become 
a high school teacher in Ontario by this route, the prospective 
teacher must possess an academic degree acceptable to the 
Ontario College of Education, and he must have been hired by 
a school board for a position for which no qualified appli- 
cant is available. He attends a course of pedagogy and practice 
teaching of eight weeks duration, and he is awarded a "Tem- 
porary Secondary School Certificate" on its successful com- 


pletion. 


ay. S. Mason, The Beginning Teacher, United States 
Department of Health, Education, and Welfare (Washington: 
Government Printing Bureau, 1961), p. 80. 
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He teaches for one year and returns for a second 
summer course, if his principal and superintendent recom- 
mend him. After completing this second course successfully, 
he receives an interim "High School Assistant's Certificate, 
Type B," which is the same certificate as that awarded to 
students who take the regular one-year course at one of the 
Colleges of Education. Vocational teachers follow a similar 
pattern, with equivalent trade or business experience being 
accepted instead of a degree. 

The Department of Education requires that principals 
visit the classrooms of these summer-school teachers at 
least six times during the first year, and submit written 
reports and evaluations of these lessons to the Department 
before April 1. In most cities these teachers would be 
visited as well by department heads, subject consultants, 
supervisors, or superintendents from the Board office, and 
perhaps by departmental inspectors. 

Most of these "unqualified" teachers have a full sche- 
dule of regular classes, though most principals arrange to 
free them for a period or two each day so that they may 
observe classes taught by department heads or senior teachers, 
or for consultation with department heads or principal. 

The Value of the Study 


It is hoped that the results of this study may cont- 
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ribute in the following ways: 

1. Problems of beginning teachers in urban high schools 
may be made apparent. 

2. Orientation and in-service programmes may be 
altered, if necessary, to meet the needs that the study 
has revealed. 

3. Evidence of lack of correlation between the 
seriousness of problems and the help given may result in 
changes in the supervisory assistance given to beginning 


teachers. 


II. DEFINITIONS OF TERMS USED 

Supervision. Any activity of school personnel directed 
toward the improvement of the instructional programme is 
called supervision. It includes such activities as curri- 
culum development, timetabling, providing materials and equip- 
ment, arranging in-service programmes, and evaluating 
teaching. 

Supervisor. This word designates school personnel 
engaged in supervision who are not resident in the school. 
Board supervisors are called "superintendents", "consultants, " 
"Master teachers," or "co-ordinators" in different systems. 
Departmental supervisors are usually termed "inspectors". 


Beginning teacher. Any teacher who has never been a 


efooice dpid nediw ni etedosed patnni cad ht 
sf ysm Benne 7porg- esivise-ci ona th 


ybude oft tent abesn siti toon oni 


i] 


mae) as i 4 

te 

sit neswied nottsist10> io tos 26 
at jivaex ysm nevie qied ort oo aman 2 ‘to'e 


prinnipesed ot mevip sonsteiees” 


Besoerth Lennoexsg .Loosive to Veer 
et omms rpoTd Lenotgout tank atid 29° a 
-~LxxU9 285 a dove. sebi!o0% oT 


<qiupe bas aistzedem : pabivorg te 


poitisulsvs bas .P onmspoza eotyt 
Le 


Lernoe x99 Lacie % ach 


~Loorioe. efit at wiatiens a 


full-time teacher prior to the school year 1965-66, is 
designated as a beginning teacher. 

Qualified teacher. This term refers to a beginning 
teacher holding an interim "High School Assistant's Certi- 
ficate" after completing a full year of professional training 
at the Ontario College of Education, or possessing a "Letter 
of Standing" as a result of having completed equivalent 
professional training elsewhere. Before being accepted by 
the Ontario College of Education, a prospective teacher 
must hold an academic degree made up of a sufficient number 
of credits suitable for high school teaching. Vocational 
teachers must possess a suitable degree or have had trade or 
business experience deemed equivalent. Interim certificates 
are made permanent after two years of successful teaching. 

Unqualified teacher. An unqualified teacher in this 
study refers to a beginning teacher holding an academic 
degree or equivalent, who has had no professional training 
or who has attended one summer session of professional 
training. The former would hold a "Letter of Permission", 
the latter would possess a "Temporary Secondary School 


Certificate". 
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III. OVERVIEW OF THE THESIS 

In Chapter II of this study, literature related to 
orientation and in-service training is reviewed. 

The methodology of the study is summarized in 
Chapter III, together with details of the samples, the 
instrument that was developed, and the hypotheses upon which 
the study was based. 

Chapters IV and V are devoted to analyzing the data. 
In Chapter IV the problems are ranked on the criterion of 
seriousness by the beginning teacher groups and by the 
principals and supervisors. In Chapter V these same groups 
select the problems which they feel are most adequately 
alleviated by school personnel. A comparison of the help 
needed with the help given is made in this chapter, and the 
teachers' attitude toward teaching is analyzed. 

In Chapter VI the results of the study are summarized, 
conclusions based on the results are drawn, and a number of 


recommendations made. 
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CHAPTER ITI 
REVIEW OF THE LITERATURE 


In this chapter the literature related to the super- 
vision of beginning teachers is reviewed under three 
headings: (1) Orientation; (2) In-Service Programmes; and 
(3) Effects of Supervision on Morale. 

Orientation 

Coutts proposes the following purposes for an orien- 
tation programme: 

To acquaint the new teacher with the community, the 
school system and its administrative staff, the school 
in which he will teach and its staff, and to give him 
details of services and personal benefits offered by 
the board. 1 

Various systems do these things in different ways 
at different times. Toronto pays its new teachers for a 
period of two weeks in June, and has them spend much of 
this time in their prospective schools, getting acquainted 


with their colleagues and their pupils, learning routines, 


and teaching a few lessons. * 


Lis, T. Coutts, "Orientation:the Principal Helps the 
New Teacher," The Canadian School Principal, A. W. Reeves, 
et al., editors (Toronto: McClelland and Stewart, Ltd., 
1962), Pp, 98. 


27, S. Phimister, "In-Service Education and the 
Induction Programme," Ibid, p. 88. 
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Calgary's "internship" period lasts for twenty days 
in May. Each new teacher is assigned to the school in which 
he will be teaching. He observes classes, and, under the 
guidance of co-operating teachers, teaches the grades and 
subjects that he will be teaching the following year. 
Incidentally he becomes acquainted with the school routines, 
the school personnel and pupils, and, to some extent, the 
community. A survey of new teachers in 1964 showed that 
they felt that the internship programme ranked third, after 
principal and fellow teachers, as a source of help in 
preparing for teaching. ? 

Ottawa pays its new teachers to come to the SLhyartor 
two or three days in May. They spend half a day at the Board 
office, meeting the central office personnel and clearing 
up details of salary, insurance, sick leave, etc. At lunch 
they meet representatives of the Professional Development 
Committee in their future schools, and learn something of 
the services of their Teachers' Federation. They spend a 
day or two at their schools, meeting their colleagues, learning 
routines, and going over courses of study and texts with 


their department heads. The emphasis during the two days is 


san eo: Formanek, "An Investigation of the Assistance 
Received by Beginning Elementary School Teachers in the 
Calgary Public School System," (Unpublished M. Ed. thesis, 
The University of Alberta, Edmonton, 1965), oe WLS 
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11 
helpfulness. The meetings are informal and friendly and 
each new teacher has time to have his own problems, whether 
academic, financial, or personal, considered and answered. 
Teachers who have had the benefit of this programme seem 
better able to cope with the confusion of school opening 
than those who have not.” 

Castetter has summarized the problems of beginning 


teachers into five categories: 


1. Problems in becoming acquainted with, and making 
adjustments in, the community. 


2. Problems involved in understanding the school 
System, its aims, policies, programs, procedures, 
controls, resources, organizational relationships. 


3. Problems in becoming acquainted with the position, 
including courses of study, pupil personnel, and parents. 


4. Problems in making acquaintances with other school 


personnel. 


5. Problems of a personal nature, such as locating 
suitable living accommodations, health, and trans- 
portation facilities.° 


An extensive survey of orientation programmes in 


the U. S. A. in 1963, showed that most organized programmes 


fy: Pullen, "A Repertoire of In-Service Training 
Techniques," Reeves, et al.,Op. cit., p. 1ll. 


ow. S. Castetter, Administering the School Personnel 
Program (New York: The Macmillan Co., 96.2) iw Bingo 22,5 
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L2 
attempted to solve these’ problems. © When and how these pro- 
grammes are carried out vary from place to place. Most 
systems have one or two induction days just prior to school 
opening during which various means are used to orientate 
the beginner to the community, the profession, and the 
school. 

Common to most of these programmes are group meetings 
with superintendents and principals, social functions with 
board members and community leaders, a tour of the commu- 
nity, assistance in finding accommodation, and the assign- 
ment of a colleague as a "buddy" for school Opening. Many 
systems have elaborate handbooks for new teachers containing 
rules and regulations, and tips for starting off on the 
right foot. At the same time the new teacher receives 
courses of study, departmental pamphlets, demonstrations 
of teaching aids, explanations of school routines, professional 
handbooks, and a great deal of well-meant advice on how to 


handle classes on first meeting. Appropriately, Hillmer calls 


6"welcome to the New Teacher," NEA Journal, LII 
(October, 1963), p. 8. 
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Formanek reported that the main problems of the beginning 
teachers that he surveyed were confusion and disorganization 
during the first few weeks of teaching.® 

Many studies of orientation have been made, and most 
agree in general about the problems that must be dealt with, 
and all agree that an organized programme is more helpful 
than an incidental one or than none at all. 

Strickland surveyed a group of 1,242 new teachers 
in Ohio in 1956, and reported that their most severe prob- 
lems were: (1) Finding out what principal and supervisors 
thought of their work; (2) Learning school routines; (3) 
Obtaining enough books and supplies; (4) Getting information 
about school policies; and (5) Finding time for personal 
recreation. ? 

Wallace surveyed beginning teachers in twenty- 
seven states in 1950, and reported that their main prob- 
lems were: (1) Learning routines; (2) Learning to evaluate 


students' work; (3) Handling discipline problems; (4) 


SFormanek, Ops _ctte,pi974; 


9F. Cc. Strickland, "Orientation Programs for New 
Teachers in Ohio Schools," Educational Research Bulletin, 
XXXV (October, 1956), p. 169. 
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Learning the school's philosophy of education; and (5) 
Inadequate supplies and equipment. 7° 

Tower studied beginners in Indianapolis in 1956 
and reported the following areas where most help was needed: 
(1) Keeping records and making out reports; (2) Learning 
what supplies and aids are available; (3) Adapting ins- 
truction to the needs of heterogeneous groups; (4) Learning 
school policies; and (5) Learning proper study habitwate 

Lane reported that the new teachers that he surveyed 
felt that their greatest problems were: (1) Community 
orientation; (2) Learning school policies; (3) Learning 
the rights and authority of a teacher; and (4) Personal 
problems of adjustment. 1? 


Miller and Hodgson found that beginning teachers in 


Alberta in 1953 reported the following serious problems: 


10M. S. Wallace "The Induction of New Teachers into 
School and Community," North Central Association Quarterly, 
XXV (October, 1950), p. 238. 


ly, M. Tower, "Problems of Beginning Teachers in 


Indianapolis Public Schools," Educational Administration 


and Supervision, XLII.(May, 1956), \p. 261.° 


12y, R. Lane and G. G. Eye, The New Teacher Comes 
to School (New York: Harper and Brothers, — rnc., 1956), 
pregie 
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15 
(1) Lack of equipment: (2) Discipline problems; (3) Moti- 
vating pupils; (4) Planning lessons; (5) Adjusting to 
various needs and abilities of: pupils. 

Sister Kuefler surveyed orientation practices in 
cities of Alberta in 1959, ana reported that first-year 
teachers found these their most severe problems: (1) 
Learning the extent of their authority; (2) Obtaining 
enough books and supplies; (3) Obtaining visual or audio 
teaching aids; (4) Learning routines; and (5) Getting 
clear-cut information concerning school mehicdeses’ 

Shuster analyzed the problems of uncertificated 
teachers and found them to be as follows: (1) Learning 
teaching methods; (2) Understanding children; (3) Planning 
lessons; and (4) Discipline nilgbheraniee Mason reported 
that the uncertificated beginners in his study, though 
experiencing more problems, were among the most satisfied 


with the help being given. 


13y. zt, Miller and W. E. Hodgson, "A Study of the 
Factors which Determine Success or Failure among Beginning 
Teachers in the Province of Alberta," (Report to the 
Research Committee of the University of Alberta, 1953), pd, 


14s ister M. C. Kuefler, "A Study of the Orientation 
Procedures for New Teachers in Selected School Systems, " 
(unpublished M. Ed. thesis, The University of Alberta, 
Edmonton, 1959), p. 86. 

ant H. Shuster, Jr., "Supervision and Non-Profes- 
sionally Prepared Teachers," Educational Administration and 
Supervision, XLII (May, 1956), p. 280. 
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16 
Harris suggests that the most helpful activities 
for orientating new teachers are: discussions, field 
trips, focused interviews, lectures, meetings, panels, 


De Sister 


professional reading, and social activities. 
Kuefler's sample of new teachers found Board bulletins, 
staff meetings, advice from fellow teachers, Board hand- 
books, individual conferences, and Departmental bulletins 
most helpful.’ In general, printed rules, regulations, 
and policies are needed; and people, usually principals 
or fellow teachers, are needed to supplement these, and to 
answer specific problems not covered by the written material. 
In-Service Programmes 

While learning routines and becoming adjusted to 
the community, the school, and the job are immediate and 
pressing needs for beginning teachers, the problems of 
classroom management, teaching methods, discipline, under- 
standing and motivating children, and understanding and 
adapting courses of study are those that largely determine 


the long-range success or failure of a beginner, because 


he is evaluated primarily on his competence in the class- 


16n. M. Harris, Supervisory Behavior in Education 
(Englewood Cliffs: Prentice-Hall, Inc., 1963), p. 80. 
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17 
room. 

Swearingen sums it up this way: 

A well-developed plan for the induction of teachers 
involves close teamwork on the part of superintendents, 
supervisors, consultants, principals, experienced 
teachers, and beginning teachers if the work is to be 
both practical, in the sense of dealing with immediate 
pressures, and yet productive of long-range professional 
growth. 

Long-range professional growth is one of the chief 
concerns of the teachers' professional organization. The 
Ontario Secondary School Teachers' Federation has prepared 
detailed suggestions and lesson plans for beginning teachers 
in many subject fields.19 

But important as professional reading is, beginners 
need help from people as well. Formanek found that prin- 
Cipals and assistant principals were most commonly mentioned 
as the most helpful people, with other teachers next, and 
consultants and supervisors, third. 2° But he found that 


principals were considered most helpful in general areas: 


long-range planning, clerical problems, discipline, and 


18y. 5, Swearingen, Supervision of Instruction: 
Foundations and Dimensions (Boston: Allyn and Bacon, Inc., 
1962)),.p, eras : 
19 subject Council Resource Booklets (Toronto: 
Ontario Secondary School Teachers' Federation, 1965). 


20mpormanek, Bemcit., .p. 140, 
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18 
classroom management, whereas other teachers and special 
consultants were most useful in specific subject areas. +! 

Teitelbaum reports an interesting experiment in 
New York City in which seventeen experienced teachers were 
released from teaching to act as consultants for one hun- 
dred and twenty new teachers. At the end of the first year 
the principals of these teachers rated them slightly better 
than they rated teachers who had undergone normal super- 
vision, but the experimental group complained that they 
had received little help from the consultants except with 
subject problems, and they needed more general help as wepal 2? 
Evidently there is need for assistance from a generalist 
supervisor, such as a principal, as well as from subject 
specialists. 

In secondary schools, the department head has a 
key role as the resident subject specialist. Few principals 
have sufficient training and background to be very helpful 
in all subject areas. Hammock and Owings stress that the 


department head, because he is a member of the teachers' 


2ltbid, pp. 129-133. 


22n, Teitelbaum, "Teacher-Consultants' Assistance 
with New Teachers," Supervisory Behavior in Education, 
B. M. Harris, editor (Englewood Cliffs: Prentice-Hall, 
tnc,, 1963), ~~. 437, 
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19 
group, because he is less threatening than the principal 
or the board supervisor, and because he has status as an 
expert, can be the most helpful of supervisory personnel 
with subject matter problems. 7? 

The principal is responsible for the improvement 
of instruction in his school, but Yauch contends that 
because of his evaluative role and his power to affect the 
future of teachers by his evaluation, the principal will 
always induce fear and tension in those that he is super- 
vising. 7” 

Enns suggests that the main functdon of the principal 
is to stimulate his teachers, and that the "line" function 
of evaluation impairs his function as a stimulator. "The 
success of the staff function depends largely on a feeling 
of mutual confidence and rapport, a feeling which is under- 
mined when the helper is also rating the teacher who comes 


to him with problems and solicits his assistance. "2° 


23R. C. Hammock and R. Owings, Supervising Ins- 
truction in Secondary Schools (New York: McGraw-Hill 
Book Co}: 1955), pi Sls 


ean. A. Yauch, Helping Teachers Understand Principals 
(New York: Appleton-Century-Crofts, Inc., 1957), p. 3. 


2SR Enns, "Supervision: A Rationale," The Cana- 
dian Administrator, II (April, 1963), p. 29. 
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Levirs feels that, though the helping and motivating 
aspects of the supervisory role are pleasant, and ones that 
enlist the ready support of teachers, there are aspects 
of supervision that are purely authoritative, and the 
supervisor cannot abnegate his responsibility for their 
execution. 2© 

The general consensus seems to be that the prin- 
cipal must do much of the supervision of new teachers. 
Board supervisors and consultants have too many respon- 
sibilities to be readily available to assist with day to 
day problems. The principal is able to assist with disci- 
pline problems, classroom management, and general teaching 
methods. He can ensure that department heads or other 
subject specialists provide answers to questions outside 
his competence. He undoubtedly does act as a stimulator 
and motivator, but he can never altogether drop his role 
as an evaluator. His status as a "line" officer, and his 
continuous influence as a resident supervisor, make his 
position extremely influential. 


Although teachers as an organized group seem to 


26r, Levirs, "Concepts of Supervision," Education 
Bulletin, No. 2, (The University of British Columbia, 
March, 1958), p. 69. 
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21 
resent too-close supervision, there is some evidence that 
individually this is not true. O'Connor found that the most 
contented teachers in his sample were those that were most 
closely supervised and had the most democratic relations 
with their supervisors. ?/ Elicker reported that the first- 
year teacher's attitude toward supervision was positively 
correlated with the frequency of supervision. 28 New teachers 
expect supervision from their associates and superiors, 
in the broadest meaning of the word "supervision". Bargen 
contends that teachers do not resent authority, "but they 
do resent arbitrariness and inequality in its application. "7" 

Saunders sums up the manner in which a supervisor 
can effectively carry out his tasks. He says that a super- 
visor gains the confidence of his teachers by co-operating 
in solving problems, and by giving support with discipline 
problems. He promotes morale by suggesting new ideas, and 


criticizing tactfully. He shows his interest in his teachers 


27W, F. O'Connor, "A Study of Some Selected Fac- 
tors Related to Teacher Morale," Dissertation Abstracts, 
XIX (# 6, 1959), p. 1277. 


a8 G. Elicker, "Frequency of Supervisor-Teacher 
Interaction and the Performance of First-Year Teachers, " 
Dissertation Abstracts, XXVI (# 4, 1965), p. 2006. 


230, Bargen, "Should a Principal Evaluate Teachers?" 
CSA Bulletin, IV (February, 1965), p. 3. 
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ie 
by working with them to promote their welfare and by promo- 
ting friendly faculty relations. The supervisor shows his 
interest in his teachers as people by respecting them as 
individuals and by treating them with courtesy and friend- 
liness. 7° 
Except in a very small system, such a supervisor 
almost has to be resident in the school. A superintendent, 
consultant, or master teacher who visits a teacher two 
or three times a year cannot possibly take a personal 
interest in him. Beginning teachers’ problems are highly 
individual, and require individual attention, rather than 
generalized rules and suggestions. This may be the reason 
that fellow teachers, who are non-threatening and readily 
available, are among the most often mentioned sources of 
help. 
Teachers do not learn by receiving mandates from 
others. They, too, learn most effectively ina group 
of their colleagues when they recognize needs and 


are motivated with others to solve problems. 31 


Team-teaching schemes, in which beginners are 


“LOH To RG PP Saunders, "Teachers Evaluate Supervisors 
Too," Educational Administration and Supervision, XLI 
(November, 1955), pp. 402-406. 


3lz. c, Moffitt, In-Service Education for Teachers 
(Washington: The Center for Applied Research in Education, 
1963), p. 74. 
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23 
teamed with an experienced team leader and experienced 
team members, offer this "“group-experience" in a most 
effective way: 


The team approach creates a feeling of individual 
importance, of being a part of something new, some- 
thing growing. The individual has duties and respon- 
Sibilities which develop a sense of belonging. The 
new teacher belongs to a group, yet to a group that 
is not so large, one becomes lost in it. Group security, 
coupled with individual responsibility anda sense 
of actively striving to achieve a worthwhile goal, 
promotes mental health in a first-year teacher. 

The team approach provides the first-year teacher 
with a source of experience from which he may extract 
assistance according to his needs. Contact with 
experiénced teachers 6f broad background and know- 
ledge, as well as with teachers of similar experience 
and background, is vitally important to a first-year 
teacher who is eager to improve and succeed. The team 
provides the first-year teacher with a human textbook 
from which he may gather the experiences and know- 
ledge needed to build a career. This sense of building 
is in itself an important part of emotional adjust- 
ment. 


Harris lists twenty-six activities for in-service 
programmes. >? These include demonstrations, discussions, 
films, lectures, meetings, panels, inter-visitation, reading, 
and interviews. He has attempted to categorize these accor- 
ding to the number of people involved and the purpose of 


the activity. Thus if a supervisor is attempting to teach 


32Role of Supervisor and Curriculum Director in 
a Climate of Change, R. R. Leeper, editor (Washington: 
Association for Supervision and Curriculum Development, 
VeG5), Dp. -99% 


33Harris, Ope @it., Pp. 780. 
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24 
skills to an individual, Harris suggests "directed practice" 
as the most effective means. If he is trying to impart know- 
ledge to a small group, Harris suggests the "brainstorming" 
technique. 

Sister Kuefler found that the most useful activities 
were reading Board and departmental bulletins, staff meetings, 
orientation meetings, individual conferences, and teachers' 


4 Observing lessons taught by supervisors or 


workshops. 2 
principals ranked very low in the estimation of her respon- 
dents. 

Larson's study confirmed her findings that the most 
useful activities were teachers’ workshops or institutes, 


32 The activities given lowest 


and professional reading. 
ranking were classroom visits from the principal, and 
supervisory bulletins. 

Hrynyk found a similar attitude toward classroom 


visitation, particularly for purposes of evaluation, 


although teachers were quite favorable to visits from the 


34kuefler, Op. cit., p. 58. 


350. P. Larson, "A Study of In-Service Education 
in the School Divisions and Counties of Alberta," (unpub- 
lished doctoral dissertation, University of Oregon, 1962). 
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ees ‘gt eee ee ; Ste 
principal at their invitation. Z1iolkowski asked a group 
of teachers how often during the past year they had invited 
the principal to visit their classroom, and 80 per cent 
admitted that they never had.?’ He also discovered that 
69 per cent had not had a formal visit from their prin- 
: 35 

Cipals during the year. 

Ziolkowski found that short, informal classroom 
visits, suggestions for professional reading, discussions 
of classroom problems during casual meetings in the school, 
and teacher-initiated conferences with the principal were 
39 
fairly common practices. 

Trask's study found that this "redefinition" of 
"supervision" to include many things other than classroom 
visitation was a common rationalization by supervisors 
to resolve the conflict between the requirement of the 


organization for close supervision and the desire of the 


ASH eth Hrynyk, "Supervisory Needs: West Jasper 
Place Public Schools," (unpublished M. Ed. thesis, The 
University of Alberta, Edmonton, LOG2)7 aia 9: 


37h. OH. Ziolkowski, "A Study of Practices Employed 
by High School Principals in the Supervision of Instruction, " 
(unpublished M. Ed. thesis, The University of Alberta, 
Edmonton, 1965), p. 69. 


serbid, p. 67. 


3°tphid, p. 49. 
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26 
teachers (and the supervisors) for professional autonomy. #9 
Etzioni sums up this basic conflict in the super- 
vision of professionals in these words: 
The ultimate justification for a professional act 
is that it is, to the best of the professional's 
knowledge, the right act. He might consult his col- 
leagues before he acts, but the decision is his. If 
he errs, he will still be defended by his peers. The 
ultimate justification of an administrative act, 
however, is that it is in line with the organization's 
rules and regulations, and that it has been approved 
--directly or indirectly--by a superior rank.4l 
However, Etzioni contends that, though teachers 
adopt the "full-fledged professions" as their reference 
group, they are semi-professionals because of the shortness 
of their training period, and because their work involves 
values other than life or privacy. He points out that, 
though semi-professionals are more supervised than pro- 
fessionals, supervision is usually conducted by their own 
kind, that is by superiors who are themselves semi-pro- 


fessionals. But seeing themselves as full-fledged pro- 


fessionals, "the teachers resent the 'interference' of 


407. E. Trask, "Principals, Teachers and Super- 
vision: Dilemmas and Solutions," Administrator's Notebook, 
XIII (December, 1964). 


41). Etzioni, Modern Organizations (Englewood 
Cliffs: Prentice-Hall, Inc., 1964), p. 77. 
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principals and many principals try to minimize it, "42 

But teachers' attitudes toward supervision are not 
consistent. They deny the ability of any supervisor to 
evaluate their work for purposes of "merit pay", but they 
are eager for praise for work well done. They want assis- 
tance with discipline problems, but resent suggestions for 
improving lesson planning. 

Nevertheless, principals in most systems do visit 
classrooms of beginning teachers both as helpers and as 
inspectors. Many principals like to warn the teacher in 
advance of their visit, most use some form of check-list 
during the observation, and most discuss the lesson afterwards. 

MacKinnon reported that the use of advice alone was 
inadequate for communicating meanings related to complex 
teaching and learning processes. Only as other techniques, 
in addition to verbal communication, were employed did 
teachers feel that they benefited from a classroom visit. 


The adequacy or clarity of communication increased in 
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28 
direct proportion to the number of additional supporting 
devices used and the extent to which the teacher was 
involved in the process. The most favorably received 
classroom visits included demonstrations by the supervi- 
sor, a conference, suggestions, outlines, and teaching 
aids. *? 

A useful summary of in-service techniques is that 
by MacKay. 44 He emphasizes the importance of findings in 
the behavioral sciences, particularly those relating to 
behavior in groups. Cartwright has summarized some of the 
most relevant of these in his "Principles of Change".45 
These include the principle that those members of a group 
to be changed must feel that they are members of the same 


group as those attempting to effect the change; the prin- 


ciple that the most attractive group more easily effects 


43n, R. MacKinnon, "Towards More Effective Communi- 
cation in Supervision," The Canadian Administrator, II 
(February, 1963), p. 20. 


Oy. A. MacKay, "In-Service Education: A Strategy 
for Staff Development," Alberta Principals' Leadership 
Course, 1964, p. 65. 


43n, Cartwright, "Achieving Change in People: 
some Applications of Group Dynamics Theory," Readings 
in Human Relations, K. Davis and W. G. Scott, editors 
(New York: McGraw-Hill Book Co., T9597), b. 22G. 
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29 
change on its members; and the principle that the group 
member with the greatest prestige will have the greatest 
influence for change. Thus, if the new teacher does not 
feel that he is part of the staff group, or if he does 
not feel that it is worth belonging to, then any effort 
to force him to conform to group norms will be wasted. 

And if he does not respect the supervisor, whether he be 
department head, principal, or superintendent, as a person, 
a colleague, and a competent expert, then he will not be 
influenced by any of his advice or criticism. 
Effects of Supervision on Morale 

Confidence in the ability of his superiors, and a 
sense of belonging to a group that is worth belonging to, 
are major elements in the satisfaction of any workers of 
any kind, teachers included. Chase found that teachers’ 
satisfaction was directly related to the dynamic and stimu- 
lating leadership by principals and superintendents, and 
the provision of stimulating and helpful supervision. 

A satisfied staff is one in which the administrator 

expresses concern for and interest in the welfare of 


his staff. Teachers are more concerned with praise 
than with some of the more direct means of assistance 


465, S. Chase, "Professional Leadership and Teacher 
Morale," Administrator's Notebook, I (March, 1953). 
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30 
in the improvement of instruction. 47 

Using the Leader Behavior Description Questionnaire 
developed by the Ohio State University Leadership Studies, 
Fast reported that teachers who rate their principals 
highly in leader behavior are more satisfied than those 
who give them a low rating. A good "leader" as measured by 
this instrument is one who rates high on "Initiating 
structure" and high on "Consideration". The former refers 
to conduct which effectively furthers the goals of the 
organization; the latter refers to conduct which develops 
friendliness, respect, and trust between the leader and 
members of his staff.78 

Using the Executive-Professional Leadership Ques- 
tionnaire, Gross and Herriott found significant correlations 
between teacher morale indices and the scores of principals. 
Teacher morale was indicated by displaying pride in the 
school, working co-operatively with fellow teachers, accep- 
ting the educational philosophy underlying the curriculum 


of the school, and respecting the judgment of the adminis- 


47 tbid. 


48. G. Fast, "Leader Behavior of Principals as 
It Relates to Teacher Satisfaction, " (unpublished M. Ed. 
thesis, The University of Alberta, Edmonton, 1964), p. 62. 
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31 
trators of the school.49 

Miller and Hodgson surveyed beginning teachers in 
Alberta in 1953, and found that the most common complaints 
were lack of equipment, difficulty with discipline prob- 
lems, and problems in motivating pupils and adjusting 
courses to individual needs. 29 

Murray's study, in Alberta in 1955, revealed the 
annoyances that caused teachers to leave teaching. Among 
those most often mentioned were lack of equipment, lack 
of co-operation from parents, and inadequate supervisory 
assistance during the first year. 

Hohn looked at the causes of teacher transfer 
within the Edmonton Public School System in 1964. Among 
the most common reasons given were lack of administrative 
leadership for new teachers, and lack of inspiration and 


motivation for new teachers. > 


49n. Gross and R. E. Herriott, Staff Leadership 
in Public Schools (New York: John Wiley and Sons, Inc., 
1965) 7s ps 3S. 


50 
Miller and Hodgson, Op. cit., p. 20. 


ay H. Murray, "An Investigation into the Annoy- 
ances and Frustrations which Cause Alberta Teachers to 
Quit Teaching," Alberta Journal of. Educational Research, 


— ee ee 


I (September, 1955), pp. 31-32. 


2p, G. Hohn, "A Study of the Causes of Teacher 
Transfer in a School System," (unpublished M. Ed. thesis, 
The University of Alberta, Edmonton, 1964), pp. 60-66. 
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Redefer surveyed over five thousand teachers in the 
U. S. A. in 1959, and reported a wide range of causes of 
dissatisfaction. These included a feeling that the central 
office supervisors had lost touch with the classroom teachers, 
unhappiness with the amount of time spent on clerical 
matters, and resentment that incompetent teachers were 
being retained because supervision was weak. °° 

McLaughlin and Shea conducted a similar survey in 
California in 1960, and there the teachers were unhappy 
about the poor attitude of their students toward school 
work, they were dissatisfied with ineffectual school 
discipline, and they resented the excessive amount of 


time spent on non-teaching duties. 


In the Organizational Climate Description Question- 
naire>-the subtest "Esprit" seems equivalent to morale. 


It is defined as a feeling on the part of teachers that 


33p, L. Redefer, "Factors that Affect Morale, " 
Nation's Schools, LXIII (February, 1959), p. 59. 


945, W. McLaughlin and J. T. Shea, "California 
Teachers' Job Dissatisfactions," California Journal of 
Educational Research, XI (November, 1960), p. 216. 


55a, W. Halpin and D. B. Crofts, The Organizational 
Climate of Schools (Chicago: Midwest Administration Center, 
University of Chicago, 1963). 
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"their social needs are being satisfied, and that they 
are, at the same time, enjoying a sense of accomplishment 
in their job. "26 

Using this instrument, ee that, in 
165 Alberta schools, the score on "Esprit" was found to 
be significantly and positively correlated with "Intimacy", 
"Thrust", and "Consideration". "Intimacy" refers to the 
teachers' enjoyment of friendly social relations with each 
other. "Thrust" refers to behavior by the principal which 
is characterized by his efforts to improve the organization. 
"Consideration" refers to behavior by the principal which 
is characterized by an inclination to treat the teachers 
"humanly", to try to do a little something extra for them 
in human terms. >” 

In other words, high morale is likely to be found 
in a staff that gets along well together, that respects 
its principal for his organizational ability, and that 
likes him for his consideration and friendliness. 

The subtest that seems almost the opposite of 


"Esprit" is "Disengagement", which refers to behavior of 


96tbid, p. 29. 


975.. He. Ms Andrews, "What School Climate Conditions 
are Desirable?" The CSA Bulletin, IV (July, 1965), p. 7. 
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34 
the teachers indicating alienation from the goals of the 
organization. This subtest was found to correlate signi- 
ficantly and positively with the subtest "Hindrance". >> 
"Hindrance" refers to the teachers' feelings that the 
principal burdens them with routine duties, and other 
requirements which the teachers construe as unnecessary 
busy-work. 

In other words, teachers are unhappy, if they feel 
that they are being prevented from doing a good job by 
unnecessary demands from the administration. 

In all of these studies of teacher satisfaction, 
the kind of leadership given by supervisors is a common 
and key factor. 
summary of Chapter II 

Orientation. Most orientation programmes attempt the 
following: (1) to acquaint the new teacher with the commu- 
nity; (2) to acquaint him with the officers of the school 
system; (3) to acquaint him with his colleagues; (4) to 
instruct him in the role of the teacher; (5) to teach 
him routines, rules, and regulations of the system and the 
school; (6) to help him with any personal problems of adjust- 


ment to the community or the profiession. 


98tbid, p. ll. 
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The most commonly used methods of accomplishing 
these goals are: (1) internship or pre-school orientation 
meetings; (2) tours of the community; (3) distribution of 
handbooks and bulletins outlining rules and regulations 
and giving helpful suggestions for school opening; (4) 
lectures from supervisors or principals; (5) interviews; 
(6) distribution of courses of study; (7) social activities; 
and (8) the appointment of a "buddy" to look after parti- 
cular problems of the beginner. 

In-service programmes. In-service assistance is 
given by central office supervisors, consultants, or 
master teachers; by principals or vice-principals; by 
department heads; and by fellow teachers. Opinion is fairly 
unanimous that the principal, as the resident supervisor, 
has the major responsibility for in-service supervisory 
programmes, but there is a difference of opinion about 
whether or not he should carry out the evaluation function. 

Teachers generally rated principals as the most help- 
ful persons, with other teachers next, and central office 
supervisors last. 

The most serious problems are: (1) obtaining enough 
supplies and equipment; (2) coping with discipline problems; 
(3) understanding and motivating students; (4) adapting 


courses to varying abilities of students; and (5) clerical 
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36 
problems. 

The most commonly used techniques are: (1) staff 
meetings; (2) workshops; (3) intervisitation; (4) demons- 
tration lessons; (5) conferences; and (6) classroom visi- 
tation. Teachers rated classroom visitation as the least 
helpful device, although some evidence indicates that 
classroom visits, coupled with other techniques, can be 
very helpful. | 

Effects of supervision on morale. Dissatisfaction 
with certain aspects of supervision seems to be a common 
factor in the results of most surveys of teachers' reasons 
for leaving teaching. Other reasons for unhappiness are: 
(1) the amount of time spent on non-teaching duties; 

(2) lack of co-operation from parents; (3) lack of equip- 
ment; (4) the poor attitude of students; and (5) low 
salaries. 

Staff members who get along well together, and who 
respect and like their principal, both as a person, and as 


a leader, seem to be the most satisfied. 


of 


teva (f) 

~anomab (4) 

-tety mooreasls iguanas (tepnexotae 

jase! oft es mobsedbety maos 

seit aptevibnt sohichive, omow 4 

od aso .eeapintzes rertte ditw waite estate 

‘per . Lute 

toi tostaissseia Peeere 

comme. s 8d, oF’ enegs lie ake 
enorss “pxelieiats Yo eyovxse es Samael 


: 9X6 seoniaabien: tot ancessk xe coat 
-asitub pabtbset-aon. no: snags a ro 


jah) sti. 2 2 \9 ay Pe es, A 


’ Vs gtd 
» > = "> i 


CHAPTER III 


METHODOLOGY 


Chapter III describes the groups used in the study, 
the instrument developed to conduct the survey, and the 
method of analyzing the data. 

The Samples 

The populations for this study were all the begin- 
ning unqualified teachers, all the beginning qualified 
teachers, and all the principals and supervisors in secon- 
dary schools of large urban centres in Ontario, in the school 
year 1965-66. The samples were drawn from three such centres, 
each having over fifteen thousand high school students and 
more than eight hundred secondary school teachers. The 
schools in which these people work are large academic or 
composite high schools with more than one thousand pupils 
each. The communities offer similar facilities for housing, 
recreation, and cultural and educational activities. 

In all of Ontario the unqualified beginning teachers 
outnumber the qualified about four to one. In the cities 
selected, it was found that the ratio varied from four to 
one to about two to one. It was decided that a ratio of 


about three to one would be representative of the two groups 


ae ‘onibes hina At 
eames 4 << 
bute eis ak bears equore odd eediysgeb ITT s93g6d" ae ice 
oft bas .yeviwe eft doubnos 02 iiididiiacin: tnemu tte tia + 
| .6t6b eft pnisyisas 20 bork 
‘ j uk oJ 7 
-niped eit Ils sxew ybuse exes 20t enmolis iuqoq 
boitiisup pninatped eds Lis \areriose: hboilitey 
-sepee ni sroeivueque bas elagtoniea, of? ils bos 
Lloodoa eft nk ,otwetaO at sextmeD) neds opzel to 8 
.esrsnes dove eons mozt owe onan eetgnce exit ‘ 
bas etnebute Loodoe Mpid basesods meesitt tevo eabvadsdog 
‘off .enedoses Looroe yusbaoves bethaud sdple ae 
to oimebsos Sprzsl o16 atxow efgosq seorit dois bata one 
eliquq Snsavont eno asdt baie bw eloorioe dpi 
.paisued 10% eeltiibos? wipe eels 
\estsivisos: ry satesmieandiinaticn 
axerinsed painatped ett teu 968 obteano Ro bis 
Seidio edt al ido 32, wok aves beltiiaup ad 2 


oe) ite 
* Ni 
% ay ?., 


ah 


ae 


{ ‘ae - 


38 
in large cities. 

Sixteen schools were selected in which there was a 
total of 150 unqualified teachers and 50 qualified teachers. 
There were 16 principals and at least 15 central office 
supervisors concerned with the supervision of these tea- 
chers. 

One hundred of the 150 unqualified teachers returned 
questionnaires, of which only 90 were found to be correctly 
filled in. Fifty out of 50 of the qualified teachers returned 
questionnaires, and all were useable. Sixteen out of 16 
principals and 9 out of 15 board office supervisors returned 
questionnaires. 

The ratio of three to one would have required the 
analysis of only thirty of the qualified teachers' question- 
naires to go with the ninety from the unqualified teachers. 
However, the twenty additional responses from the qualified 
group seemed too large a number to discard, and so, at the 
expense of the representative ratio, all fifty of the 
questionnaires from the qualified teachers were used. 

Thus the samples used were ninety unqualified teachers, 
fifty qualified teachers, and twenty-five principals and 
supervisors. Tables I, II, and III summarize the charac- 


teristics of these samples. 


ria 7 
ur 
; eo 


s esw exsds doidw at ir SO ox 8 


~s93 sesft to noteivieque oz ‘daleadiliadies 2 108 Lv 


4s a 
4 f 


\ 


benzusex etenosss iirc Oe l a “ bexbaud 
yitosrxo> sd od bavot exsw 0° yiso” dose Ro nated m0 > = . 
boniuser exetose? bebtiisup. eit to 0G 20 guo yIiit wn belt 


ofl Io sO 199IKLtB eldssey. o1gW Ate bas ,sexts 


eft bexiuper svsd bivow ano oO sevit to ciist ofBo i 


= a Me 


we > me : 


-noisteeup ‘siefoses boitiisup ons fo yvoutds yLno te” cake: 


‘ 
sa. 


.ersdoses bets hipmpal eid mott ysoatn eis det bwOB O% 7 


beltifsup ers moxt senaoqaex Sandi 2ibb- Per a: oe 
edd +6 ,o@ bas. bisvaib oem s epr6l cod & 

etiz te yott? Lis .obtee evisstaenexger oft 2 

| been exow etofosey beititexy ot: mont a | 
«pxeroses ‘betté Loup soneeey over bans ree | 


pie 
a cae la > Bee 


Fs elsqi onbtq evitovae st awd Ls 


-osisfo ort os irsimuuse 10 f 


30 


TABLE I 


AGE DISTRIBUTION OF TEACHER GROUPS 


Unqualified Qualified All beginners 

Se ee ee ee Se ee rn en 
No. % No. % No. % 

40+ 2 eae 2 4 4 253 

35-39 3 chs) @ 0 3 2. 

30-34 7 7.8 2 4 Sg 6.4 

25-29 19 eel 14 28 33 23.6 

20-24 ee] 65.6 32 64 91 65 

Totals 20-00 50 100 140 100 
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TABLE II 


SEX DISTRIBUTION OF TEACHER GROUPS 


_-_—_—_—_— SS SSeS SSS SSS sss srs srs rye 


Sex Unqualified Qualified All beginners 
Male 46 26 Ta 
Female 44 24 68 
0 ee ee ah a rl I, ee eee 
Totals 90 50 140 
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DISTRIBUTION OF PRINCIPALS AND SUPERVISORS 


Mean no. of Mean years 
Position No. beg. teachers of experience 

supervised in position 
Princ. 16 it d=) “Sythe 


Super. 9 21350 = 
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The Instrument 

The Beginning Teachers Questionnaire (Appendix A) 
was constructed, and mailed to the principals of the selected 
schools, and to the central office of each of the three 
cities. A stamped, addressed envelope was attached to each. 
No identification of respondents was required, and no com- 
parison of the returns from the three centres was made. 

As previously mentioned, 66 per cent of the unqualified 
teachers returned questionnaires, and 100 per cent of the 
qualified teachers. 

A slightly different form, marked "Principals and 
Supervisors Only" (Appendix B), was sent to all princi- 
pals and supervisors. The principals returned 100 per cent 
of their questionnaires and the board supervisors, 60 per 
cent. 

The Beginning Teachers Questionnaire consists of 
fifty-seven items in three main divisions. The first five 
request the age, sex, teaching certificate, grades taught, 
and the occupation before teaching. The third division 
consists of three questions, numbered 55, 56, and 57. 

These ask for the teacher's opinion of teaching, his inten- 
tions with regard to continuing in the profession, and the 


person or persons who gave him most help during the year. 
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The main division of the questionnaire, items 
numbered 6 to 54, attempts to ascertain the most serious 
problems experienced by beginning teachers, in their Opinion, 
and in that of their principals and supervisors. It also 
asks them to indicate the problems with which they felt 
they received most assistance during the year. 
The problems selected were those that the surveys 
reviewed in Chapter II had revealed to be most serious. 
The final selection consisted of twenty-two problems. 
Because of the difficulty of ranking such a large number of 
items, it was decided to use the method of paired com- 
parisons, in which a respondent is asked to rank one of 
two problems as more serious. 
The method of paired comparisons. Ferguson summarizes 
the method as follows: 
To obtain a ranking of objects on an attribute, 
the objects may be presented two at a time in all 
possible pairs and a judge required to make a choice 
on the presentation of each pair. Thus a choice is 
made between every object and every other object. 
This procedure is known as the method of paired com- 
parisons and has been widely used in psychological 
work. The method is usually assumed to yield a more 
reliable ordering than that obtained by requiring 
a judge to order a whole group of objects directly. 
The number of possible pairs is the number of com- 
binations of N things taken two at a time, or 


N(N-1)/2. As N increases, the number of comparisons 
increases very rapidly; consequently for large N 
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the method is frequently impractical.? 


With 22 problems, presented in every possible com- 
bination, there would be 22(22-1)/2 pairs or 231. To avoid 
this excessive length, the items were grouped into five 
subsections: "Community and Role Adjustment", "School 
Orientation", "Subject Matter", "Classroom", and "Clerical". 
Each of these subsections contained four problems, except 
"Classroom" which had six. For each of the sections of 
four problems, there would be 4(4-1)/2 or six pairs, and 
for the "Classroom" section there would be 6(6-1)/2 or 
fifteen pairs. 

This would have provided a ranking of each of the 
problems within each grouping, but no indication of the 
ranking of all of the problems. Therefore a sixth section 
called "General" was added. This was made up of five problem 
areas corresponding to the five subsections. In this section 
there were 5(5-1)/2 or ten pairs. This "General" section 
gave some indication of the relative seriousness of each 
of the problem areas. 

The total number of pairs is forty-nine: four sub- 


sections of six, one of fifteen, and one of ten. Each 


Ig. A. Ferguson, Statistical Analysis in Psychology 
and Education (Toronto: McGraw-Hill Book Co., 1959), p. 189. 
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44 
teacher was required to select from each pair the one 
problem that he considered more serious, and the one that 
he felt he had received more help with from school person- 
nel. He was not permitted to indicate that the two problems 
were equally serious, nor was he permitted to omit any 
problems as not at all serious for him. The principals 
and supervisors were asked to select which problem they 
considered to be more serious for beginning teachers as a 
group, and with which problem they felt more help was given. 

For example, the first pair of problems in the 
section headed "Community and Role Adjustment" are: 
MORE MORE 
SERIOUS HELP 
PROBLEM GIVEN 
(a) Becoming acquainted with the 


community. A A 


(b) Learning Board policies and 
procedures. B B 


If the teacher felt that the first was a more serious 
problem than the second, he circled A in the column headed 
"MORE SERIOUS PROBLEM". If, however, he felt that he had 
received more assistance in the second area rather than the 
first, he would circle B in the second column headed "MORE 
HELP GIVEN". 

Some experimenters using this method have found that 
the choices were affected by the order of the items and by 


the proximity of the same items in the set. Thus if all 
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45 
the pairs containing "Learning Board policies and proce- 
dures" were in succession, and if it was always the second 
problem of the pair, the judgments made would be biased. 
Ross has prepared tables which indicate the order of 
presentation that reduces this effect to a minimun. 

The theory behind the method of paired comparisons 
is complex, and the details are not important to this 
study. Each respondent is presented with two problems 
and asked to decide which is more serious. It is assumed 
that he reacts to each problem, compares his reactions, 
and selects the problem that gave rise to the stronger 
reaction. The theory assumes that the distribution of 
reactions to a problem is normal for a population. Thus 
it assumes that there is some unmeasured relative mean 
value for the seriousness of the problem, and that extreme 
judgments about its seriousness are less common than judg- 
ments at or near the mean degree of seriousness for the 


whole group. The theory was first advanced by Thur stone? 


22. T. Ross, "Optimum Order for the Presentation 
of Pairs in the Method of Paired Comparisons," Journal of 
Educational Psychology, XXV (1934), p. 375. 


i, The Thurstone, The Measurement of Values 
(Chicago: The University of Chicago Press, 1959). 
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46 
and an excellent summary is that by Edwards.* 

The details of the method of obtaining scale values 
for each problem in a set are given in Chapter IV. In 
general terms, it may be illustrated by the following 
example. If one-half of the unqualified teachers select 
"Handling discipline problems" as more serious, and one- 
half select "Planning lessons", the statement might be 
made that these two problems are equal on the scale of 
seriousness that might be constructed. On the other hand, 
if three-quarters of the group select "Handling discipline 
problems" as more serious, and only one-quarter select 
"Planning lessons", then it might be stated that the former 
is higher on the scale of seriousness than the latter. 
Since the assumption is made that the scale of seriousness 
has a normal distribution, the proportions resulting from 
the number of times that one problem is chosen over another 
may be converted to normal deviation scores by reference 
to a table of the areas under the normal curve. These 
normalized scores are taken as the scale values of the 


particular problems. 


4a, L. Edwards, Techniques of Attitude Scale Cons- 
truction (New York: Appleton-Century-Crofts, Inc., 1957), 
pp. 28-34. 
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Assumptions 

The study was carried out on the following assump- 
tions: 

1. Beginning teachers in urban centres of Ontario 
experience problems similar to those of other beginning 
teachers surveyed in studies in other locations. 

2. Beginning teachers, after nearly a year of 
experience, are aware of their problems and of the help 
that they have received, and are capable of selecting 
those that are most serious and those with which they 
have received most help. 

Research Hypotheses 

The Beginning Teachers Questionnaire was constructed 
to test the following hypotheses: 

1. Beginning unqualified teachers, beginning 
qualified teachers, and principals and supervisors will 
give significantly different ranking to problems on the 
criterion of seriousness. 

2. Beginning unqualified teachers, beginning quali- 
fied teachers, and principals and supervisors will give 
significantly different ranking to problems on the criterion 
of seriousness and to the same problems on the criterion 


Of help given with the problems. 
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3. Beginning unqualified teachers, beginning quali- 
fied teachers, and principals and supervisors will give 
significantly different ranking to problems on the cri- 
terion of more help given with them. 

4. Beginning teachers' attitude toward teaching is 
directly related to their perception of the adequacy of 
the supervisory assistance given to them. 

Operational Hypotheses 

The first three research hypotheses were tested by 
means of the Spearman Coefficient of Rank Correlation, 
and the Kendall Coefficient of Concordance. The former 
tests the association between two sets of ranks, and the 
latter, the agreement among more than two sets of ranks. > 
Significance was required at the .05 level for rejection 
of the null hypotheses. 

The following null hypotheses were tested: 

1, There is no significant correlation between the 
ranks given by unqualified teachers and those given by 
qualified teachers to problems within each of the six 
subsections of the Beginning Teachers Questionnaire on 
the criterion of seriousness. 


lg There is no significant correlation between the 
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49 
ranks given by unqualified teachers and those given by 
principals and supervisors to problems within each of the 
Six subsections of the Beginning Teachers Questionnaire 
on the criterion of seriousness. 

1, There is no significant correlation between the 
ranks given by qualified teachers and those given by 
principals and supervisors to problems within each of the 
six subsections of the Beginning Teachers Questionnaire 
on the criterion of seriousness. 

1, There is no significant concordance among the 
ranks given by unqualified teachers, by qualified teachers, 
and by principals and supervisors to problems within each 
of the six subsections of the Beginning Teachers Question- 
naire on the criterion of seriousness. 

2, There is no significant correlation between the 
ranks given by beginning teachers to problems within each 
of the six subsections of the Beginning Teachers Questionnaire 
on the criterion of seriousness and the ranks that they give 
to the same problems on the criterion of help given. 

25 There is no significant correlation between the 
ranks given by principals and supervisors to problems 
within each of the six subsections of the Beginning Teachers 


Questionnaire on the criterion of seriousness and the ranks 
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50 
that they give to the same problems on the criterion of 
help given. 

3, There is no significant correlation between the 
ranks given by unqualified teachers and those given by 
qualified teachers to problems within each of the six 
subsections of the Beginning Teachers Questionnaire on 
the criterion of help given. 

35 There is no significant correlation between the 
ranks given by unqualified teachers and those given by 
principals and supervisors to problems within each of the 
Six subsections of the Beginning Teachers Questionnaire 
on the criterion of help given. 

33 There is no significant correlation between the 
ranks given by qualified teachers and those given by prin- 
cipals and supervisors to problems within each of the 
six subsections of the Beginning Teachers Questionnaire 
on the criterion of help given. 

3, There is no significant concordance among the 
ranks given by unqualified teachers, by qualified teachers, 
and by principals and supervisors to problems within each 
of the six subsections of the Beginning Teachers Question- 
naire on the criterion of help given. 


Research hypothesis number 4 was not testable by 
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any standard tests of significance. An indication of the 
attitude toward teaching was obtained by the answers to 
Question 55(Do you like teaching?). An indication of the 
satisfaction with the supervisory help given was obtained 
by means of a "Help Differential" score which was calcu- 
lated by subtracting the transformed scale value for a 
problem on the criterion of seriousness from the trans-., 
formed scale value of the same problem on the criterion 
of help given. A negative "Help Differential" was an 
indication that the help given was not meeting the need, 
and if the problem was rated a serious one, this would 
suggest that the teachers were not satisfied with the 
adequacy of the help given. 

Summary of Chapter III 

The samples. From the populations of all the begin- 
ning teachers and all the principals and supervisors 
in high schools in large urban centres of Ontario in the 
school year 1965-66, samples of ninety unqualified teachers, 
fifty qualified teachers, and twenty-five principals and 
supervisors were selected for study. 

The instrument. The Beginning Teachers Questionnaire 
was designed to ascertain the most serious problems of 


beginning teachers and to find out whether or not they 
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felt that they were receiving adequate assistance with them. 
The problems were divided into "Community and Role Adjust- 
ment", "School Orientation", "Subject Matter", "Classroom", 
"Clerical", and "General" problems. These were presented 
by the method of paired comparisons. A brief summary of 
the theory of this method was presented, and details of the 
method of treatment of the data given. 

Hypotheses. The research hypotheses that formed the 
basis of the questionnaire were presented together with 
the operational hypotheses in the form in which they were 


tested. 
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CHAPTER IV 


ANALYSIS OF THE DATA (MORE SERIOUS PROBLEM) 


This chapter deals with the replies to items num- 
bered 6 to 54 of the Beginning Teachers Questionnaire 
in the column headed "MORE SERIOUS PROBLEM". These con- 
sist of pairs of problems in six subsections headed 
"Community and Role Adjustment", "School Orientation 
Problems", "Subject Matter Problems", "Classroom Prob- 
lems", "Clerical Problems", and "General Problems". 
Respondents were required to select the one problem of 
each pair which they considered more serious, and to 
circle the letter A or B opposite that problem. 

The order of presentation is from the "General 
Problems" subsection through the other five in the order 
indicated by the ranking of the problem areas in the 
"General Problems" subsection. This order is "Classroom 
Problems", "School Orientation Problems", "Subject Matter 
Problems", "Clerical Problems", and finally "Community and 
Role Adjustment Problems". 

The five "General Problems" are lettered A to E, 
and the specific problems in the other five subsections are 


lettered a to v, using lower case letters. The details of 
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54 
the method of analyzing the data are given for the "General 
Problems" only, and the results of the other subsections 
are presented without the intermediate steps necessary to 


calculating them. 


I. GENERAL PROBLEMS 

The following are the "General Problems" in the 
Beginning Teachers Questionnaire: 

A. Adjusting to the community and to your role as 
a teacher. 

B. Orientating to the school, its personnel, and 
its pupils. 

C. Coping with clerical problems. 

D. Solving problems of subject content. 

E. Solving classroom and teaching problems. 
The Frequency Matrix 

For each group of respondents a frequency count 
was made of the number of times that each problem was 
chosen over another, and these frequencies were entered 
in the cells of a frequency matrix. The matrix for unquali- 
fied teachers is shown in Table IV. 

The figure in each cell is the number of times that 


the problem represented by the letter at the side was chosen 
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55 
in preference to the problem represented by the letter at 
the top. The horizontal rows show the number of times that 
the problems were chosen, and the vertical columns show 
the number of times that they were not chosen. 

For example, problem A was chosen over problem B 
31 times; over problem C, 38 times; over problem D, 35 
times; over problem E, 5 times; and over all other problems, 
it was chosen 109 times. Problem A was not chosen over 
problem B 59 times; it was not chosen over problem C, 52 
times; it was not chosen over problem D, 55 times; over 
problem E, 85 times; and it was not chosen over all other 
problems, 251 times. 

The number of times that a problem was chosen plus 
the number of times that it was not chosen must equal the 
number of judges, in this case, ninety. For example, 
problem C was chosen over problem D 40 times, and therefore 
problems D must have been chosen over problem C, 50 times. 
Corresponding cells above and below the diagonal are related 
by the equation fap -N-fpq where fap is the frequency of 
choice of problem A over problem B, N is the number of 
judges, and fan is the frequency of choice of problem B 


over problem A. 
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TABLE IV 


FREQUENCY MATRIX FOR SERIOUSNESS OF GENERAL 
PROBLEMS (UNQUALIFIED TEACHERS) 


Problems A B Cc D E Totals 
A.Commun.-Role adj. --- she 38 35 aS 109 
B.School orient. 59 --- 56 43 20 178 
C.Clerical prob. 52 34 --- 40 20 146 
D.Subject prob. a5 47 50 --- 3 ies 
Bae eceen prob. 85 70 70 770 === 302 


a ee 


Totals 251 ioe, 214 9805 58 900 


NOTE: The figures in the cells represent the num- 
ber of times that the problem on the left was chosen over 
the problem at the top. The row totals indicate the number 
of times a problem was chosen; the column totals indicate 
the number of times it was not chosen. 
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Since each problem is paired with all others, it 
appears in four pairs. The total of possible choices for 
each problem is therefore 4 times 90 or 360. The total: 
for the row plus the total for the column for each prob- 
lem must equal 360. 
The Proportion Matrix 

Table V shows the proportion matrix corresponding 
to the frequency matrix of Table IV. This is obtained by 
dividing the frequency in each cell by ninety, the number 
of judges. The number of times that problem A was chosen 
over problem B was 31, and the corresponding proportion 
is therefore 31/90 or .346. The proportion of preference 
of problem B over problem A is 59/90 or .654. These two 
proportions, and all the proportions in corresponding 
cells are related by the equation pap=l-pga where Pap 
is the proportion of choices of A over B, and Ppa igs the 
proportion of choices of B over A. 
Normal Deviate Matrix 

One of the basic assumptions of the method of paired 
comparisons is that the distribution of judgments about 
some problem is normal for a population. The proportions 
of Table V are changed into corresponding standard deviation 


scores by reference to a table of areas under the normal 
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TABLE V 


PROPORTION MATRIX FOR SERIOUSNESS OF GENERAL 
PROBLEMS (UNQUALIFIED TEACHERS) 


ee a a ae a ee 
SSS See SS Se SS a ee ee ee ee ee ee ees 


Problems A B Cc D E Totals 
Stee SL Sc pee al ett aa lt in Nts eb Sessions, ach at el ann catalan eal per 


A.Comm.-Role adj. lease’ 1 oer: 2°46 patie UO] pniag O10) 8 302 

Beechool Orient. -654 --- .621 .478 .225 -495 

CpuUlerical prob. ool? «3S1f” =m AAO”. 225 -406 

D.Subject prob. -610 .522 .555 --- .148 -458 

Pechass room prov. ~.940~-775~-.775 +652 -—— aff ese, 
Totals 709066505) .594 "6420. 161 


SS 


NOTE: The figures in the cells represent the pro- 
portion of choices of the problem on the left over the 
problem at the top. 
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59 
curve. Edwards has prepared special tables giving normal 
deviate scores corresponding to proportions of a dichoto- 
mized normal Aiecrindt tones 

A unit normal curve is pictured in Figure 1, with 
standard deviation scores and proportions measured along 
its base line. Note that the mean in standard deviation 
scores is zero, and that this is equal to a proportion of 
-500, which would indicate that two problems were chosen 
equally often and were thus equal on the scale of serious- 
ness. All proportions less than .500 are indicated by 
negative standard deviation scores, and all proportions 
greater than .500 are indicated by positive standard 
deviation scores. 

Reference to a table of areas under the normal 
curve shows that about 95 per cent of the area lies between 
standard deviation scores of +2 and -2. The area between 
standard deviation scores of +3 and -3 includes 99.7 per 
cent of the area. The tails of the curve extend to infinity, 
but for practical purposes, the curve may be taken to 
extend from +3 to -3. Therefore a proportion of 1.000 


will be said to equal +3 and a proportion of 0.000 will 
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Normal deviates 


Proportions 
sOOL .022 ..359 43500 .- 84] 2978 .999 
Scale values +++ +++ 
-3 -2 -1 0 +1 +2 +3 
Transformed 
Scale values + oo ott 


FIGURE 1 


UNIT NORMAL CURVE SHOWING RELATIONSHIP OF STANDARD 
DEVIATION SCORES, PROPORTIONS, SCALE VALUES, 
AND TRANSFORMED SCALE VALUES 
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61 
be taken as equivalent to -3. At these extreme values, a 
very small difference in proportions results in a very 
large difference in deviation scores. For very small N, 
where each individual accounts for a large proportion, 
and where proportions of 0.000 or 1.000 are more likely 
to occur, the scale values are somewhat exaggerated. 

Table VI shows the normal deviate scores corres- 
ponding to the proportions of Table V. Note that the 
diagonal cells are filled in by the mean score 0.000 on 
the theory that any problem compared with itself must 
result in a proportion of .500. The standard deviate scores 
in corresponding cells on each side of the diagonal are 
equal but opposite in sign. For example, in cell AB the 
standard deviate score equivalent to a proportion of .346 
is -.396, and in corresponding cell, BA, the standard 
deviate score equivalent to a proportion of .654 is 396. 

The row totals in Table VI are divided by five, 
the number of problems, to determine a mean normal deviate 
score for each problem. This mean score, representing the 
position of a problem on the base of the normal curve, 
is called its scale value. 

The scale value for problem A is -2.424/5 or -.485, 


and the scale value of problem E is 4.110/5 or .822. The 
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TABLE VI 


NORMAL DEVIATE MATRIX FOR SERIOUSNESS OF GENERAL 
PROBLEMS (UNQUALIFIED TEACHERS) 


<<. © ae ee op ae eee aa ne ee 


Problems A B Cc D E Totals 
ec ee ee ee re ee OS PE ed 
A.Comm.-Role adj. -O0OO0 -.396 -.194 -.279 -1.555 -2.424 
B.School orient. - 396 - 000 ~A0Sfe=—20554, = sig a5 -.106 
C.Clerical prob. -194 -.308 -O00 -.138 -.755 -1.007 


D.Subject prob. Ba 2050 2135 -000 -1.045 -.573 


E.Classroom prob. ME Ay stele) -/55 oD. 045 - 000 4.110 
eee eee ee ee toe ee Pt Tew try avy ive et he 
Totals 2.424 - L06 «1. O07 -573 -4.110 
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63 
ranks of the problems are determined by these scale values. 
The largest scale value is given the rank 1, indicating 
the most serious problem of the subsection. 

Because the decimals and the negative numbers make 
visualization of the intervals between scale values diffi- 
cult, transformed approximate scale values are calculated 
by multiplying the scale values by ten, rounding off the 
result to the nearest whole number, and adding thirty to 
this number. The actual scale values have a mean of 0 
and a range from -3 to +3; the transformed scale values 
have a mean of 30, and a range from 0 to 60. 

Table VII shows the scale values, ranks, and trans- 
formed scale values for "General Problems" for unqualified 
teachers. 

Similar procedures were followed to arrive at the 
scale values of the problems in the six subsections for 
each of the respondent groups. The changing of the frequen- 
cies to proportions and to normal scores not only makes 
the groups easily comparable, even with different numbers 
in each group, it also changes the ranking of problems in 
some cases where frequencies are close or where very small 
or very large proportions occur in a cell, and cause the 
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TABLE VII 


SCALE VALUES, RANKS, AND TRANSFORMED SCALE VALUES 
FOR SERIOUSNESS OF GENERAL PROBLEMS 
FOR UNQUALIFIED TEACHERS 


Sr aaa a a a ars i A A Ra I ce 
SSS SSS EEE a a ey 


Scale Trans. 
Problems Totals Values Ranks Scale 
(Total/5) Values* 


a ee a 


A.Comm.-Role adj. -2.424 -.485 5 pA) 
B.School orient. -.106 -.021 2 30 
Ce Clerical prob. -1.007 -.201 4 28 
D.Subject prob. =e WAS: =D 4 29 
E.Classroom prob. 4.110 soe2 a 38 
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*NOTE: The transformed scale values are calculated 
by multiplying the scale values by ten, rounding off the 
result to the nearest whole number, and adding thirty. 
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65 
assumption of normal distribution of the judgments being 
scaled is correct, the ranking arrived at by this method 
must be considered more valid than by simply using the 
frequencies directly. 

Table VIII shows the ranks and transformed scale 
values for the three groups: unqualified teachers, quali- 
fied teachers, and principals and supervisors. Reference 
to "scale values" in the analysis of the results will 
always be to the "transformed" scale values. 

Tests of Significance 

Correlation. The perfect agreement of the ranks for 
all five problems among the three groups means that the 
correlation coefficient must be 1.000. 

The null hypothesis that there is no significant 
correlation between the ranks given by unqualified teachers 
and those given by qualified teachers to "General Problems" 
on the criterion of seriousness, is rejected. 

The null hypothesis that there is no significant 
correlation between the ranks given by unqualified teachers 
and those given by principals and supervisors to "General 
Problems" on the criterion of seriousness, is rejected. 

The null hypothesis that there is no significant 


correlation between the ranks given by qualified teachers 
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TABLE VIII 


RANKS AND SCALE VALUES OF SERIOUSNESS 
OF GENERAL PROBLEMS TO UNQUALIFIED 
AND QUALIFIED TEACHERS AND 
PRINCIPAL-SUPERVISORS 


Ranks Scale values 

Problems = ———_ SSS 
U Q P&S U Q P&S 
A.Comm.-Role adj. 5 5 5 25 26 23 
B.School orient. 2 2 2 30 30 33 
C.Clerical prob. 4 4 4 28 27 #824 
D.Subject prob. 3 3 3 29 2c 30 


E.Classroom prob. 1 1 1 38 30 40 
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67 
and those given by principals and supervisors to "General 
Problems" on the criterion of seriousness, is rejected. 

It is concluded that there is significant and positive 
correlation between the ranking of these problems by the 
two teacher groups and by each of the teacher groups and 
the principals and supervisors. 

Concordance. Kendall's Coefficient of Concordance 
is a descriptive measure of the agreement among more than 
two sets of ranks. When there is perfect agreement, as 
here, the coefficient has a value of 1.000; when there 
is great disagreement, the coefficient has a value approaching 
0.000. 

The null hypothesis that there is no significant 
concordance among the ranks of the three groups for "General 
Problems" on the criterion of seriousness, is rejected. 

Commentary. The true test of the validity of the 
scale values of the problems in the questionnaire would 
be a large number of retests of different samples. An 
indication of the significance of a difference in scale 
values is provided by reference to areas under the normal 
curve. Since ten transformed scale value units represent 
one standard deviation unit, a difference of twenty would 


represent two standard deviation units. This is the dif- 
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68 
ference required for significance at the .05 level, if one 
of the scores is at or near the mean. The largest difference 
in scale values in Table VIII is 4, the difference in scale 
values for problem C between the unqualified teachers and 
the principals and supervisors. This relatively small dif- 
ference can be taken only as an indication that unqualified 
teachers consider this problem more serious than do princi- 
pals and supervisors. 

The unanimous choice of "Classroom and Teaching 
Problems" as the most serious is not consistent with much 
of the literature reviewed. Shuster's study of uncertifi- 
cated teachers showed a similar ranking of these problems, 
and Strickland reported that finding out what supervisors 
thought of their teaching was the number one problem of 
the teachers that he surveyed. However, first choice in 
Lane's study was Community Orientation; in that of Wallace, 
it was Learning Routines. Tower ranked Keeping Records 
first; Miller and Hodgson's study showed Obtaining Equip- 
ment to be most serious; and Sister Kuefler reported that 
Learning the extent of their authority, was number one in 
her survey. 

It must be remembered that the present study is 


of groups of beginning teachers in secondary schools in 
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69 
large city systems. It might almost be assumed that this 
group would receive sufficient help with clerical problems, 
and a good supply of equipment and supplies. Moreover, 
community orientation in a large city may no longer be 
the problem it once was, or perhaps still is in smaller 
communities. 

However it may be explained, the fact remains that 
"Classroom and Teaching Problems" are the most serious 
for these beginning teachers in Ontario and for their 
supervisors, and by a wide margin over all other problem 
areas. The assumption that the problems of these beginning 
teachers would be the same as those reported in other studies, 


is at least partially disproved. 


II. CLASSROOM PROBLEMS 

The following problems are included in this section: 

a. Understanding and motivating adolescents. 

b. Planning lessons. 

c. Finding out what principal and supervisors think 
of your teaching. 

d. Improving teaching methods. 

e. Using teaching aids and audio-visual media. 


£. Handling discipline problems. 
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Table IX shows the ranks and scale values for these 
problems on the criterion of seriousness. The starred 
values for problems d and e in the Principals and Super- 
visors' column are somewhat exaggerated as a result of 
the unanimous choice of d over e by this group. As indi- 
cated earlier in the chapter, a proportion of 1.000 is 
approximated by the normal deviate score +3, anda pro- 
portion of 0.000 is given the approximate value -3. 

Tests of Significance 

Correlation. The Spearman Coefficient of Rank 
Correlation for the ranks of the unqualified teachers and 
those of the aialiriea teachers is .943, which is signi- 
ficant at the .01 level. The null hypothesis that there 
is no significant correlation of the ranking of these 
problems by these two groups on the criterion of seriousness, 
is rejected. 

Since the ranks given to the problems by the quali- 
fied teachers were the same as those given by the princi- 
pals and supervisors, there is significant correlation 
between the ranks of the unqualified teachers and the 
principals and supervisors, and perfect positive correlation 
between the qualified teachers and the principals and super- 


visors. 
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TABLE IX 


RANKS AND SCALE VALUES OF SERIOUSNESS 
OF CLASSROOM PROBLEMS TO UNQUALIFIED 
AND QUALIFIED TEACHERS AND 
PRINCIPAL-SUPERVISORS 


eee SS a a a kL sal ka ee 
a a a er ET ee 


Ranks Scale values 


Problems 


a.Motivating adol. 2 2 2 Si 34 ci 
b.Planning lessons 4 4 4 28 27 PAS, 
c.Princ.opinion 6 5 5 26 26 20 
d.Teaching methods 1 1 a 36 36 38* 
e.A-V media 5 6 6 26 24 19* 
£.Discipline 3 5 3 31 34 36 


*NOTE: Starred values indicate exaggerated values 
because of unanimous choice of one problem(d) over another (e). 
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The null hypothesis that there is no Significant 
correlation between the ranks given to "Classroom Prob- 
lems" by unqualified teachers and those given by principals 
and supervisors, is rejected. 

The null hypothesis that there is no significant 
correlation between the ranks given to "Classroom Prob- 
lems" by qualified teachers and those given by principals 
and sufervisors, is rejected. 

Concordance. Since Kendall'a Coefficient of Concor- 
dance is directly related to the correlation between 
each pair of sets of ranks, it is clear that there is 
concordance among the three sets. This proves to be true 
at better than the .01 level of significance. The null 
hypothesis that there is no significant concordance among 
the ranks given to "Classroom Problems" by the three groups, 
is rejected. It is concluded that there is significant 
agreement among the ranking of these problems by all three 
groups, on the criterion of seriousness. 

Commentary. The most serious problems in this sub- 
section, according to all three groups are: (1) Improving 
teaching methods; (2) Understanding and motivating adoles- 
cents; and (3) Handling discipline problems. These three 


problems rate above-average in seriousness on the scale 


gy 
tusoliinpie om ek oxo? uae mi a! ; ade iz 
-dowt mooxeasid" od nevie einsx 9 sl F 2 3 
elseqgioniiaq yd aevie enoit po es ortoned Be cagner | 


. sotsoter et a 
tasoiiiagie on at oie jad3 sineide 


-doxd mootaas 19" ot nevip avast - 


elaqionixzq yd mevie seonts bas ee gma 


-bospetes ah 8 


-zoonoD Yo snetsitrecd *'lisbast conte 

noewied nottalexiro> eft oF ae meee 

et exade ted? weolo ai 3s .aaiags 20 atoe 30 ste 

euit ed ot eevorg eidT .etee cout ‘este paoms | ene vena 

ilua edt .eoneotiiapia zo Level £0. ons aas3 3 

poms sonsbr02n0. jasoltingie oa ak oieds aes a | 

.equorp eosds edd yd “amo ldoxt mvexees!9" ot _ Bi oo 
tosoitiopts st per sett Jeane ot a bade t 


semis iis yd emeidosg 


-dia ‘ists rT smotcora 
pitvougml (1) sexs sum 
-eolobs paisvevisom bas | 


72 
and the other three rank below-average. While there are 
no differences in scale values that can be called statis- 
tically significant, there is an indication that unquali- 
fied teachers consider discipline problems relatively 
less serious than their principals and supervisors believe 
them to be. Although problems c and e rank below-average 
in seriousness in everyone's opinion, they are consider- 
ably more serious for the teachers than the supervisory 
group thinks they are. 

These findings are quite similar to those in Shus- 
ter's study of non-professionally prepared teachers, 
except for a reversal of the order of the problems b 
(Planning lessons), and f (Handling discipline problems). 
Miller and Hodgson ranked "Discipline Problems" second, 
"Motivating Pupils" third, and "Planning Lessons" fourth. 

Strickland's finding that the most serious problem 
was "Finding out what principal and supervisors thought 
of their work" proved not to be true for the teachers in 
the present study. The unqualified teachers, who must be 
among the most closely supervised teachers in their first 


year, rated this as the least serious problem in the set. 
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III. SCHOOL ORIENTATION PROBLEMS 

The problem area ranked second in the "General 
Problems" subsection was that dealing with school orien- 
tation. The items in this subsection are the following: 

g. Learning school policies and procedures. 

h. Becoming acquainted with school personnel. 

1. Adjusting your educational goals to those of 
the school. 

j- Familiarizing yourself with your pupils' academic 
and social background. 

Table X shows the ranks and transformed scale values 
for the problems of this subsection. Getting to know the 
pupils was ranked most-serious and getting to know the 
staff, least-serious of the four problems. 

Tests of Significance 

Correlation. When ranking four items, one must 
have perfect correlation for significance at the .05 level. 
It is evident that the ranks given by the unqualified 
teachers and by the principals and supervisors meet this 
requirement, but those of the qualified teachers are not 
Significantly correlated with the ranks of either of the 


other two groups. 
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TABLE X 


RANKS AND SCALE VALUES OF SERIOUSNESS OF SCHOOL 
ORIENTATION PROBLEMS TO UNQUALIFIED 
AND QUALIFIED TEACHERS AND 
PRINCIPAL-SUPERVISORS 


Ranks Scale values 
Soe ee Ee ee 
U Q P&S U Q P&S 
eee 
g.-School: policy 2 3 2 32 29 3k 
h.School personnel 4 4 4 22 23 Ax) 
i.Educ. goals 3 2 “3 32 eye 30 
j-Pupils' backgr. 1 1 nf 35 36 a 
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The null hypothesis that there is no significant 
correlation between the ranks given to "School Orientation 
Problems" by unqualified teachers and those given by qua- 
lified teachers cannot be rejected, and therefore it must 
be concluded that there is a significant difference in 
their ranking of these problems on the criterion of 
seriousness. 

The null hypothesis that there is no significant 
correlation between the ranks given by unqualified teachers 
and those given by principals and supervisors, is rejected. 

The null hypothesis that there is no significant 
correlation between the ranks given to "School Orienta- 
tion Problems" by qualified teachers and those given by 
principals and supervisors, is accepted, and it is 
concluded that there is a significant difference in the 
ranking of these problems by these two groups. 

Concordance. The Coefficient of Concordance was 
found to be significant at the .05 level. 

The null hypothesis that there is no significant 
concordance among the ranks given by the three groups to 
"School Orientation Problems" is rejected, and it is 


concluded that there is significant agreement among the 
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three groups on the relative seriousness of these problems. 

Commentary. Although the significant concordance 
and the closeness of the scale values indicate general 
agreement among the three groups, the lack of correlation 
of the ranks of the qualified teachers with those of 
the other two groups is worthy of comment. Problem g 
(Learning school policies and procedures) is ranked third 
by the qualified teachers, and second by the other two 
groups. The scale value differences of 2 and 3 wnits 
indicate a quite definite difference. Perhaps the full 
year of professional training gave the qualified teachers 
more opportunity of learning typical school routines and 
consequently this aspect of school orientation was not so 
troublesome to them as to the unqualified teachers. 

"Learning school routines and policies" was ranked 
second in Strickland's study, first in that by Wallace, 
and fourth in Tower's survey. Lane ranked it second and 
Sister Kuefler, fourth. Wallace ranked "Learning the 
school's philosophy" fourth in seriousness. 

It is impossible to determine, with the problems 
subdivided as they are, and using the method of paired 


comparisons, whether the most serious problems in one 
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subsection are more or less serious than the least serious 
ones in another. The scale values are derived from the 
frequency of choice of one problem over another within 
subsections, and though the "General Problems" subsection 
ranks give some indication of the relative seriousness of each 
problem area, it would be wrong to assume that the scale 
values of problems in one subsection bear any direct 
relation to those of problems in another. Thus, a scale 
value of 35 for problem j does not necessarily mean that 


it is more serious than problem b with a score of 28. 


IV. SUBJECT MATTER PROBLEMS 

The problems that comprise this subsection are the 
following: 

k. Understanding subject content. 

1. Interpreting courses of study. 

m. Finding reference material. 

n. Adapting courses to varying abilities of pupils. 

Table XI shows the ranks and scale values for these 
problems, Problem n ranks first in the opinion of all 


groups, and problem k is ranked fourth by all. 
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TABLE XI 


RANKS AND SCALE VALUES OF SERIOUSNESS OF SUBJECT 
MATTER PROBLEMS TO UNQUALIFIED 
AND QUALIFIED TEACHERS AND 
PRINCIPAL-SUPERVISORS 


Ranks Scale values 
Problems . : 
U Q P&S U Q P&S 
a ee ee ier a ee 

k.Subject content 4 4 4 24 24 24 
1.Courses of study 3 3 Z 28 28 30 
m.Ref.material 2 2 3 29 29 26 
n.Adapt.courses if 1 al 39 40 40 
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Tests of Significance 

Correlation. The identical ranking of the four prob- 
lems by the unqualified and qualified teachers means that 
these two groups are significantly in agreement on their 
rating of the seriousness of these problems. The difference 
in the ranks given by the principals and supervisors 
means that their ranking cannot be considered significantly 
correlated with the rankings by either of the teacher 
groups, since a coefficient of 1.000 is required when four 
items are being ranked. 

The null hypothesis that the ranks given to "Subject 
Matter Problems" by unqualified teachers and those given 
by qualified teachers are not significantly correlated, is 
rejected. 

The null hypothesis that the ranks given to "Subject 
Matter Problems" by unqualified teachers and those given 
by principals and supervisors are not significantly cor- 
related, cannot be rejected, and a significant difference 
in their ranking of these problems on the criterion of 
seriousness, is indicated. 

The null hypothesis that the ranks given to "Subject 
Matter Problems" by qualified teachers and those given 


by principals and supervisors are not significantly 
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correlated, is accepted, and a significant difference in 
their ranking of the seriousness of these problems is 
indicated. 

Concordance. The coefficient of concordance is sig- 
nificant at the .05 level. 

The null hypothesis that there is no significant 
association among the ranks given by the three groups to 
"Subject Matter Problems" on the criterion of seriousness, 
is rejected, and significant agreement is evident. 

Commentary. The lack of correlation between the 
ranks given by the principals and supervisors and those of 
the teachers is noteworthy. Apparently "Interpreting courées 
of study" is not as seridus a problem for beginners as 
supervisors think it is, and "Finding reference material" 
is more of a problem than they realize. 

Several teachers added unsolicited comments to 
their questionnaires regarding problem n (Adapting courses 
to varying abilities of pupils). They indicated that 
the problem of adapting virtually the same course to classes 
of academic and vocational students was particularly serious. 
The different attitude of the vocational student from the 
academic student apparently was a distinct shock for some 


beginners. 
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Although problem n is concerned with adapting subject 
matter, it is also linked with problem j (Familiarizing 
yourself with pupils' academic and social background), and 
with problems d (Improving teaching methods) and a (Under- 
standing and motivating adolescents). All are facets of 


the one general problem of teaching students effectively. 


V. CLERICAL PROBLEMS 

Ranked fourth in the "General Problems" subsection, 
"Clerical Problems" include the following: 

Oo. Keeping records and register. 

p.- Constructing tests and examinations. 

q. Obtaining supplies and equipment. 

r. Evaluating and marking students' work. 

Table XII shows the ranks and scale values of these 
problems for the three groups. The starred scale values 
indicate that the principals and supervisors were again 
unanimous in their selection of one problem over another. 
Problem r was selected by all members of this group as 
more serious than both problem o and problem q. This means 
that the scale values for these three problems are some- 
what exaggerated in relation to the scale values for the 


same problems in the teachers' columns. 
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TABLE XII 


RANKS AND SCALE VALUES OF SERIOUSNESS 
OF CLERICAL PROBLEMS TO UNQUALIFIED 
AND QUALIFIED TEACHERS AND 
PRINCIPAL-SUPERVISORS 
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Ranks Scale values 
EEE GUYS) imal RC a ce i a Marae 
U Q P&S U Q P&S 


o.Records 2 ee 3 26 24 19* 
p.Examinations 2 2 2 33 34 a7 

q.-Supplies 4 oes) 4 25 24 18* 
r.Marking a ik 1 36 87. 46* 


*NOTE: The starred values indicate exaggerated 
values as a result of a unanimous choice of problem r 


over problems o and q. 
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Tests of Significance 

Correlation. Since the problems were ranked identi- 
cally by unqualified teachers and by principals and super- 
visors, the ranks given by these two groups are significantly 
correlated at the .05 level. Although the difference in 
the ranks given by the qualified teachers is just .5, 
the requirement of perfect agreement for significance when 
ranking four items means that their ranks are not signifi- 
cantly correlated with those of either of the other groups. 

The null hypothesis that there is no significant 
correlation between the ranks given by unqualified teachers 
and those given by qualified teachers to "Clerical Problems", 
is accepted. 

The null hypothesis that there is no significant 
correlation between the ranks given by unqualified teachers 
and those given by principals and supervisors to "Clerical 
Problems", is rejected. 

The null hypothesis that there is no significant 
correlation between the ranks given by qualified teachers 
and those given by principals and supervisors to "Clerical 
Problems" is accepted. 

Concordance. The coefficient of rank concordance is 


significant at better than the .01 level. 
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The null hypothesis that there is no significant 
concordance among the ranks given by the three groups to 
"Clerical Problems" on the criterion of seriousness, is 
rejected, and significant agreement is concluded. 

Commentary. Problem q (Obtaining supplies and 
equipment) seems to have been a more serious problem in 
the past according to the related literature. Strickland's 
study showed it to be third in seriousness, Tower rated it 
second, Miller and Hodgson found it the most serious problem 
of nals and Sister Kuefler's survey rated it second. 

Murray's study in 1955 ranked "Lack of equipment" 
as one of the main causes for teachers' leaving the pro- 
fession. Redefer found that California teachers in 1959 
ranked excessive clerical work as one of the main causés of 
dissatisfaction. 

Apparently in large cities of Ontario in 1966 
obtaining supplies is not a major problem, and keeping 
records and registers is not considered serious. One possible 
explanation for the low ranking of the latter problem is 
that in at least one of the cities concerned teachers 
no longer keep registers. Attendance is recorded by com- 
puter, and so the onerous task of calculating monthly 


attendance averages and percentages has disappeared for 
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86 
many teachers. 

The two problems ranked first and second are related 
to the other most-serious problems in the other subsections. 
While they are both "clerical" problems, they are also 
teaching-and -learning problems. Constructing effective 
examinations and evaluating students' work fairly involve 
teaching methods, understanding and motivating students, 
learning about their academic background, and adapting 
courses to suit their abilities. The "clerical" aspect of 
these problems well may be secondary in the minds of the 


beginning teachers. 


VI. COMMUNITY AND ROLE ADJUSTMENT 

The problems in this section are: 

S. Becoming acquainted with the community. 

t. Learning Board policies and procedures. 

u. Learning the rights and authority of a teacher. 

v. Solving personal problems of adjustment to the 
demands of the profession. 

Table XIII shows the ranks given to these problems 
by the three groups. Orientation to the profession was 
rated the most serious problem, and orientation to the 


community, the least serious. 
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TABLE XIII 


RANKS AND SCALE VALUES FOR SERIOUSNESS OF 
COMMUNITY-ROLE ADJUSTMENT PROBLEMS TO 
UNQUALIFIED AND QUALIFIED TEACHERS 
AND PRINCIPAL-SUPERVISORS 


ae ee ee re eee eee RRR kt ee 

aS ee ee ee 
Ranks Scale values 

Problems 


U Q P&S U Q P&S 
(et Troster Sal Sal aaa A i a a RnR 


s.Community orient.4 4 4 22 22 “2 
t.Board meres 3 3 3 29 28 23* 
u.Teacher's rights 2 2 2 33 34 33 
v.Personal prob. mn 1 iL 36 36 43% 
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*NOTE: The starred values are exaggerated because of 
the unanimous choice of problem v over problem t. 
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Tests of Significance 

Correlation. The ranking of all items by all groups 
is identical, and therefore there is significant correlation 
between each pair of sets of ranks at the .05 level. 

The null hypothesis that there is no significant 
correlation between the ranks given by unqualified teachers 
and those given by qualified teachers to "Community and 
Role Adjustment Problems", is rejected. 

The null hypothesis that there is no significant 
correlation between the ranks given by unqualified teachers 
and those given by principals and supervisors to "Community 
and Role Adjustment Problems", is rejected. 

The null hypothesis that there is no significant 
correlation between the ranks given by qualified teachers 
and those given by principals and supervisors to "Community 
and Role Adjustment Problems", is rejected. 

In each case significant agreement between the groups 
about the relative seriousness of these problems is evident. 
Concordance. The coefficient of concordance is 

significant at better than the .01 level. 

The null hypothesis that there is no significant 
concordance among the ranks given to "Community and Role 


Adjustment Problems" by the three groups, is rejected. 
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Commentary. The starred scale values in Table XIII 
indicate a unanimous choice by the principals and super- 
visors of problem v(Solving personal problems of adjust- 
ment) over problem t(Learning Board policies and proce- 
dures). It is interesting to note that these Board 
officials feel that learning the policies of that Board 
should be relatively unimportant. The teachers agree about 
the ranking of the problems, but the scale values indicate 
that problem t gives them more trouble than their super- 
visors believe. 

Lane's study reported that "Community orientation" 
was the most serious problem for beginning teachers. 
For the teachers in the present study, it is the least- 
serious problem in the subsection rated least-serious. 

Sister Kuefler reported that the most serious 
problem of all was "Learning the extent of the authority 
of a teacher", but the present study ranks this second 


in this lowest-rated subsection. 
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summary of Chapter IV 

summary of findings. The problems rated most serious 
were those in the areas of "Classroom and Teaching" and 
"School Orientation". Those considered least serious were 
in the areas of "Community and Role Adjustment" and 
"Clerical Problems". 

The following were rated above-average in serious- 
ness by all three groups. The items are presented in the 
order in which they were ranked in each subsection: 

1. Solving classroom and teaching problems. 

2. Orientating to the school, its personnel, and 
its pupils. 

3. Improving teaching methods. 

4. Understanding and motivating adolescents. 

5. Solving discipline problems. 

6. Familiarizing yourself with pupils' academic 
and social background. 

7. Learning school policies and procedures. 

8. Adjusting your educational goals to those of 
the school. 

9. Adapting course to varying abilities of students. 

10. Evaluating and marking students' work. 


ll. Constructing tests and examinations. 
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12. Solving personal problems of adjustment to the 
demands of the profession. 

13. Learning the rights and authority of a teacher. 

Significant correlation at the .05 level or better 
was found between the ranks given by unqualified teachers 
and those given by qualified teachers to "General Problems", 
"Classroom and Teaching Problems", "Subject Matter Prob- 
lems", and "Community and Role Adjustment Problems". 

Significant correlation at the .05 level or better 
was found between the ranks given by unqualified teachers 
and those given by principals and supervisors to "General 
Problems", "Classroom and Teaching Problems", "School 
Orientation Problems", "Clerical Prpblems", and "Community 
and Role Adjustment Problems". 

Significant correlation at the .05 level or better 
was found between the ranks given by qualified teachers 
and by principals and supervisors to "General Problems", 
"Classroom and Teaching Problems", and "Community and 
Role Adjustment Problems". 

Significant concordance at the .05 level or better 
was found among the ranks given by the three groups to 


all problems in all subsections. 
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Commentary. The three groups are in general agree- 
ment on the relative seriousness of most of the problems 
listed. The ranking of problems by principals and super- 
visors is more closely correlated with the ranking by 
unqualified teachers than with the ranking by qualified 
teachers. The qualified and unqualified teachers are in 
agreement in four of the six subsections. 

The problems that the teachers rate most serious 
are all related to the one general problem of teaching 
adolescents effectively. The teachers in the present study 
seem less concerned than groups in other studies with 
personal adjustment problems, clerical problems and routine 


problems. 
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CHAPTER V 


ANALYSIS OF THE DATA (MORE HELP GIVEN) 


In Chapter V the replies from the "MORE HELP GIVEN" 
column of the Beginning Teachers Questionnaire are analyzed 
and the results compared with those reported in Chapter IV. 
The last section of the chapter is devoted to an analysis 
of the answers to the questions numbered 55, 56, and 57 
concerning the teachers' attitude toward teaching and 
their intentions regarding continuing in the profession. 

Scale values, ranks, and transformed scale values 
for the problems were calculated following the procedures 
outlined at the beginning of Chapter IV. The same statis- 
tical tests of significance were applied to determine 
significant correlation of ranks between groups, and 
significant concordance among the three groups. 

To compare the help given with the seriousness of 
the problem the same rank correlation test was applied 
to the two sets of ranks given to a set of problems by 
a group on the criterion of help given and on the criterion 
of seriousness. A further comparison of the help needed with 
the help given was made by means of a "Help Differential" 


score calculated by subtracting the scale value for a 
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problem in the "MORE SERIOUS PROBLEM" column from the 

scale value of the same problem in the "MORE HELP GIVEN" 
column. Although no statistical tests of Significance are 
available to assess the significance of the values obtained, 
a value of zero would indicate that help given was meeting 
need, a negative value would indicate that more help was 
needed, and a positive value would suggest that help 


given was considered to be more than adequate. 
I. GENERAL PROBLEMS 


The "General Problems" are the following: 

A. Adjusting to the community and to your role 
as a teacher. 

B. Orientating to the school, its personnel, and 
its pupils. 

C. Coping with clerical problems. 

D. Solving problems of subject content. 

E. Solving classroom and teaching problems. 

Table XIV shows the ranks and scale values for 
these five problem areas on the criterion of help given. 
The starred values indicate that the principals and super- 
visors all selected problem E over problem A, and conse- 


quently the scale values are somewhat exaggerated. 
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TABLE XIV 


RANKS AND SCALE VALUES FOR HELP GIVEN WITH GENERAL 
PROBLEMS FOR UNQUALIFIED AND QUALIFIED 
TEACHERS AND PRINCIPAL-SUPERVISORS 


LLL Lae Skea aan ee es 
Se a ae ae REE Re SA a eS iS SESS SECS SEES ss -epeemontsiemeiesnmrouiesationeee 


Ranks Scale values 
Pr obLenss—AANNNNNM@ 

U Q P&S U Q P&S 

A.Comm.-Role adj. 5 5 5 24 26 19* 
B.School orient. 2 3 2 32 31 3) 
C.Clerical prob. 4 4 4 22 30 27 
D.Subject prob. 3 2 3 Si ope 31 

E.Classroom prob. 1 af 1 34 32 41* 


SSS ss SSG 


*NOTE: Starred values are exaggerated because of 
the unanimous choice of problem E over problem A. 


: 


ae | f 2 ] ae 
Pe ee ak ae ey ie he 


NIX aIgAT See 


ita 2 Sy . Lehn 

JASIMMD HTTW VAVID GIMH 804 eaAaN BAe aA orm 

AILYIAUQ GMA GAT I. ADO mr 
saison ir aeeetiseaiiaiene pap | 


| 


peulsy ofsoe 


Lt LE sé $ ie me ee Loottoe 


i 


to saveled hess xepk 
A mo fdoxe 


- F , : ? _ i ¥ PT 
a 7 sit * ae i ite ma ant ( rn ae 


i Pca en 
.% . ‘ ay % 
be y ‘ Oxy 
yas a) 
sane ELS 
Pa bar oe Ts he 


/ , 


arnt Peary me Peed pu se Wa 
ae at 


1g 


96 
Tests of Significance 

Correlation. The ranking of these problems by the 
principals and supervisors and the unqualified teachers is 
identical, and therefore the ranks given by these two 
groups are significantly correlated at the .01 level. 

The Correlation Coefficient calculated for the ranks 
given by the qualified teachers and those given by 
each of the other groups is found to be significant at 
the .05 level. 

The null hypothesis that there is no significant 
correlation between the ranks given by unqualified teachers 
and those given by qualified teachers to "General Problems" 
on the criterion of help given, is rejected. 

The null hypothesis that there is no significant 
correlation between the ranks given by unqualified teachers 
and those given by principals and supervisors to "General 
Problems" on the criterion of help given, is rejected. 

The null hypothesis that there is no significant 
correlation between the ranks given by qualified teachers 
and those given by principals and supervisors to "General 
Problems" on the criterion of help given, is rejected. 


It is concluded that there is significant agreement 
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between groups about the amount of help given with these 
problem areas. 

Concordance. The Kendall Coefficient of Concordance 
is significant at better than the .01 level. Significant 
association of the ranking of "General Problems" by all 
three groups is concluded, and the null hypothesis of 
no significant concordance is rejected. 

Commentary. Although all groups agree on the relative 
amounts of help given, the differences in scale values show 
some disagreements. The principals and supervisors show 
clearly that they consider that the most help was given 
with problem E, which was the one rated most serious, but 
the teachers do not agree that much more assistance was 
given with it than with B, C, or D. It may be that princi- 
pals and supervisors like to think that the most serious 
problem must be receiving the most help, whereas teachers 
feel that if a problem is still very serious they can't 
possibly be receiving enough help with it. 


Comparison of Help Given with Seriousness 


.Correlation. The ranking of the problems on the two 
criteria by unqualified teachers is identical, as is that 
by the principals and supervisors. In these cases there is 


correlation significant at the .01 level. The two sets of 
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ranks given by the qualified teachers are found to be signi- 
ficantly correlated at the .05 level. 

The null hypothesis that there is no Significant 
correlation between the ranks given to "General Problems" 
by unqualified teachers on the criterion of seriousness 
and those given to the same problems on the criterion of 
help given, is rejected. 

The null hypothesis that there is no significant 
correlation between the ranks given by qualified teachers 
to "General Problems" on the criterion of seriousness 
and those given to the same problems on the criterion 
of help given, is rejected. 

The null hypothesis that there is no significant 
correlation between the ranks given by principals and 
Supervisors to "General Problems" on the criterion of 
seriousness and those given to the same problems on the 
criterion of help given, is rejected. 

It is concluded that there is significant agreement 
among all groups that the help given with these problems 
is significantly and positively correlated with the help 
needed. 

Commentary. Table XV shows the scale values for 


"General Problems" on the criterion of seriousness and on 
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TABLE XV 
HELP DIFFERENTIAL FOR GENERAL PROBLEMS 
rece ee ee eee ee ee a ee ee 
Cee BGS Gti 1 aT 


M.help given M.ser.prob. Help diff.* 
Problens A 


A.Comm.-Role adj. 24 26 19 25 726 23 -l1 OO -4 
B.School orient. B2y 3r at 30 30 33 +2 +1 -2 
C.Clerical prob. 2910 130 27 28:n 27 24 +1 +3 +3 
D.Subject prob. B2in 331 3h 29 he29 30 +3 +2 +1 


E.Classroom prob. 34 32 41 3918839 40 -4 -7 +1 


*NOTE: The "HELP DIFFERENTIAL" is calculated by 
subtracting the scale values in the "MORE SERIOUS PROBLEM" 
column from the scale values in the "MORE HELP GIVEN" 
column. 
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the criterion of help given. The scale value for the prob- 
lem in the "MORE SERIOUS PROBLEM" column is subtracted from 
that in the "MORE HELP GIVEN" column to arrive at a figure 
which is called the "HELP DIFFERENTIAL". This figure shows 
the difference between the help given and the seriousness 
of the problem, in the opinion of the groups concerned. 

The "HELP DIFFERENTIAL" figure is largely descrip- 
tive. However, it may be remembered that ten units on the 
transformed scale represent one normal deviation unit. 

Thus a difference of ten units at or near the mean (roughly 
in the range of twenty to forty) represents approximately 

35 per cent of the choices made. Such a difference, while 
not statistically significant,would be a definite indication 
of a deficiency in the supervisory assistance programme. 
This would be particularly if the "HELP DIFFERENTIAL" 

was a negative value for the teacher groups and a positive 


one for the supervisory group. 


IIT. CLASSROOM PROBLEMS 
The problems in this subsection are the following: 
a. Understanding and motivating adolescents. 
b. Planning lessons. 


c. Finding out what principal and supervisors think 
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of your teaching. 

d. Improving teaching methods. 

e. Using teaching aids and audio-visual media. 

f. Handling discipline problems. 

Table XVI shows the ranks and scale values for these 
problems on the criterion of help given. 

Tests of Significance 

Correlation. The Spearman Rank Correlation Coeffi- 
cient for the ranks given by the unqualified teachers and 
the qualified teachers is .771, less than the value of 
-829 needed for significance at the .05 level.. 

The null hypothesis that there is no significant 
correlation between the ranks given to "Classroom Problems" 
by unqualified teachers and those given by qualified teachers 
on the criterion of help given, cannot be rejected. 

The coefficient of rank correlation for the ranks 
given by the unqualified teachers and the principals and 
supervisors is significant at the .05 level. The null 
hypothesis of no significant correlation is rejected. 

The ranks given by the qualified teachers and by 
the principals and supervisors are significantly correlated 
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TABLE XVI 
RANKS AND SCALE VALUES FOR HELP GIVEN WITH CLASSROOM 


PROBLEMS FOR UNQUALIFIED AND QUALIFIED 
TEACHERS AND PRINCIPAL-SUPERVISORS 
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significant correlation between the ranks given to "Class- 
room Problems" by qualified teachers and those given by 
principals and supervisors, is rejected. 

Concordance. The Coefficient of Concordance is 
Significant at the .01 level. The null hypothesis of 
no significant concordance among the ranks given to 
"Classroom Problems" by the three groups, is rejected. 
It is evident that there is significant agreement among 
the groups about the relative amount of help given with 
these problems. 

Commentary. The lack of correlation of the ranks 
of the unqualified teachers with those of the qualified 
may be partly the result of the close supervision that 
the former group must undergo. The largest rank difference 
is for problem c(Getting to know what principal and super- 
visors think of your teaching), which was ranked fourth 
by the unqualified group, and sixth by the others. The 
scale values indicate that the unqualified teachers feel 
that they are receiving quite a bit more assistance with 
this problem than do the qualified teachers, and much more 


than the supervisors think beginning teachers receive. 
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Comparison of Help Given with Seriousnéss 

Correlation. The values for the rank correlation 
coefficients in all cases are far less than. needed for 
significance at the .05 level. For example, the coef- 
ficient of rank correlation for the two sets of ranks 
given by qualified teachers to these problems is .26, 
but a value of .89 is needed. 

The null hypothesis that there is no significant 
correlation between the ranks given by unqualified teachers, ’ 
by qualified teachers, and by principals and supervisors 
to "Classroom Problems" on the criterion of seriousness, 
and those given by the same groups to the same problems 
on the criterion of help given, cannot be rejected. 

It is evident that there is significant lack of 
correlation, in the opinion of the three groups, between 
the help needed and the help given with "Classroom Prob- 
lems". 

Commentary. The lack of correlation of the ranks 
given by all three groups on the different criteria is 
an indication that the most help is not being given 
where it is most needed. The problem ranked third (Disci- 
pline) is the one that all agree receives the most attention, 


while the problem rated second (Understanding and motiva- 
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TABLE XVII 


HELP DIFFERENTIAL FOR CLASSROOM PROBLEMS 
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ting adolescents) is judged to receive below-average help. 

Table XVII shows the "HELP DIFFERENTIAL" for "Class- 
room Problems". Problems a and d are the two that show 
negative values in all columns, indicating a deficiency 
of assistance to meet the seriousness of the problem. 

It is plain that the principals and supervisors are 
aware of the inadequacies of their supervisory help, 

and in the case of a, they consider the help more inade- 
quate than the teachers judge it to be. The supervisors 
also indicate relatively excessive help with problem e 
(Learning to use teaching aids and audio-visual media), 
but the unqualified teachers consider it just slightly 
more than adequate. 

Since "Classroom and Teaching Problems" were ranked 
first in seriousness in the "General Problems" subsection, 
problems a and d are likely the most serious of all. The 
fact that beginning teachers and their principals and super- 
visors recognize that they are not being adequately solved 
by the present programme of assistance, suggests needed 
changes in the in-service programme to help meet the need. 
"Understanding and motivating adolescents" is a problem 
that is not normally touched in an in-service programme 


since educational psychology is presumably covered in the 
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professional training course. Even the qualified teachers 
agree that whatever courses they had in the psychology of 
adolescence were inadequate to understand the students 


that they had to cope with in their first year. 


III. SCHOOL ORIENTATION PROBLEMS 

The following problems comprise this section: 

g. Learning school policies and procedures. 

h. Becoming acquainted with school personnel. 

i. Adjusting your educational goals to those of 
the school. 

Jj. Familiarizing yourself with your pupils' aca- 
demic and social background. 

Table XVIII shows the ranks and scale values for 
"School Orientation Problems" on the criterion of help 
given. 

Tests of Significance 

Correlation. When four items are being ranked, 
perfect agreement of ranks is re by the Spearman 
test for Bere can se at the .05 level. It is evident 
from Table XVIII that the ranks of the two teacher groups 
are significantly correlated, but those for the principals 


and supervisors are not significantly correlated with the 
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TABLE XVIII 


RANKS AND SCALE VALUES FOR HELP GIVEN WITH SCHOOL 
ORIENTATION PROBLEMS FOR UNQUALIFIED 
AND QUALIFIED TEACHERS AND 
PRINCIPAL-SUPERVISORS 
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ranks of either teacher group. 

The null hypothesis that there is no significant 
correlation between the ranks given by unqualified teachers 
and those given by qualified teachers to "School Orienta- 
tion Problems" on the criterion of help given, is rejected. 
It is concluded that these two groups are significantly 
in agreement about the relative amounts of help given 
to these problems by school personnel. 

The null hypothesis that there is no significant 
correlation between the ranks given by principals and 
supervisors and those given by either teacher group to 
"School Orientation Problems" on the criterion of help 
given, cannot be rejected. It is evident that the beginning 
teachers and the supervisors and principals are signifi- 
cantly different in their ranking of the amount of help 
given with these problems. 

Concordance. The coefficient was found not to be 
significantly large. The null hypothesis that there is no 
significant concordance among the ranks given by the three 
groups to "School Orientation Problems" on the criterion 
Of help given, is accepted. It is concluded that the three 
groups disagree about the relative amounts of help given 


with these problems. 


vem - 


-sinorx0 Loodoe" oF etedosed peititeup ya nevip * 9200 ie ras 

.betoeter ei ,mevip qled to nolissiz9S ods no “ame. 

yisnsoltinpie eis aqvorR ows saeds ‘jettd bebslonor 

nevip qielt to astnvoms evitsiex oo suodn oe Te 

_Lennoe 194 Loofoa we emeidowq 9 

tnsoitiapia on ek steds ted eieedaoqyr ifua ott a 

bas al sqivaiaq yd aevip, exAnsT ont neowsed noks - : 

ot quoxp xtedose? ssftie yd nevee mate bas noun 

aled to nobtetias eds no "amo idoxd aotteinelx0 | 
pninniped eft stadt tnebive ef $i -bodosier od soanee 

<tibopie exe elegioniag ste exoaivaeque oi a 59. 

qfed to tnoms oft To sia en ak dnorers ig 


ed of jon Bavoi esw seatsinto one 22 sab song 

on at exons tend ennai i ss {tne 

eerrns oft yd aevip eanst ods ‘pmome ¢ ) 

) nokvestixo eit no "amatdex® - | 

eeits oft tenz ar 
} 

nevip gio to aonsoms, 


\ 


110 
Comparison of Help Given with Seriousness 

Correlation. Comparison of the ranks in Table XVIII 
with those in Table X shows that in no case do the ranks 
on the one criterion coincide with those on the other. 
Since perfect agreement of ranks is required for signifi- 
cance when four items are being ranked, it is evident 
that there is no significant correlation between the 
ranks given by teachers or supervisors to "School Orien- 
tation Problems" on the criterion of help given and those 
given by the same groups on the criterion of help needed. 

The null hypothesis of no significant correlation 
cannot be rejected, and it is concluded that there is a 
Significant lack of agreement among the groups about the 
help given and needed with these problems. 

Commentary. Table XIX shows the "HELP DIFFERENTIAL" 
for this set of problems. Problem j (Familiarizing your- 
self with your pupils' academic and social background) 
was rated most-serious, but all agree that the help given 
is not adequate. The teachers feel the same about the 
help given with problem i (Adjusting your educational 
goals to those of the school), but the principals and 
supervisors feel that the help with this is sufficient. 


Unqualified teachers indicate very strongly that they 
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TABLE XIX 


HELP DIFFERENTIAL FOR SCHOOL ORIENTATION PROBLEMS 
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bo Oe 
consider the help given with becoming acquainted with 
their colleagues as excessive in comparison with the 


seriousness of the problem. 


IV. SUBJECT MATTER PROBLEMS 

The following problems make up this subsection: 

k. Understanding subject content. 

1. Interpreting courses of study. 

m. Finding reference material. 

n. Adapting courses to varying abilities of pupils. 

Table XX shows the ranks and scale values calculated 
for these problems. 
Tests of Significance 

Correlation. In this subsection of the que stion- 
naire there is not one problem which is ranked the same 
by all groups. There is no significant correlation between 
the ranks given to "Subject Matter Problems" by any two 
of the groups. 

The null hypothesis that there is no significant 
correlation in the ranks given to these problems by any 
two of the groups, cannot be rejected. It must be concluded 
that there is a significant lack of agreement about the 


relative amounts of help given with "Subject Matter Problems". 
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TABLE XX 


RANKS AND SCALE VALUES FOR HELP GIVEN WITH SUBJECT 
MATTER PROBLEMS FOR UNQUALIFIED 
AND QUALIFIED TEACHERS AND 
PRINCIPAL-SUPERVISORS 
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Concordance. There is no significant concordance 
among the ranks given by the three groups to "Subject 
Matter Problems" on the criterion of help given. The 
null hypothesis of no significant concordance must be 
accepted. 

Commentary. The problems ranked most-serious in 
this set were n (Adapting courses to varying abilities) 
and m (Finding reference material), and yet, according to 
the teachers, these receive the least help. Problem n 
may be particularly crucial, because the principals and 
supervisors feel that the most help is being given with 
it. The teachers are in agreement that the most help is 
being given with 1 (Interpreting courses of study) 
although they rated it below-average in seriousness. 

One cannot help wondering whether the lack of seriousness 
is a result of the amount of help being given rather than 
because the courses are not difficult. 

Comparison of Help Given with Seriousness 

Correlation. There is no significant correlation 
between the ranks given to "Subject Matter Problems" by 
unqualified teachers on the criterion of help given and 
those given by the same group to the same problems on the 


criterion of seriousness. The same is true for the quali- 
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115 
fied teachers. It is clear that there is a significant 
difference of opinion on the part of the teacher groups 
about the adequacy of the help being given. 

The ranks given by the principals and supervisors 
on the two criteria are identical, and therefore there is 
significant correlation at the .05 level. The null 
hypothesis that there is no significant correlation in 
this case, is rejected. It is evident that the principals 
and supervisors feel that the amount of help given is 
directly correlated with the seriousness of the problems. 

Commentary. Table XXI shows the "HELP DIFFERENTIAL" 
scores for these problems. They show clearly that the 
teachers feel very definitely that problem n (Adapting 
courses to varying abilities) is not receiving enough 
help, but the principals and supervisors feel that it 
almost meets the need. In fact the feeling of satisfaction 
on the part of the principals and supervisors about the 
help given with these problems is evident from the close- 
ness of the scale values in their column to zero. On the 
other hand, the teachers feel that the amount of help 
with subject content and courses is somewhat excessive, 
although this help may just be more obvious or more 


irritating at present, because of the number of "new" 
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TABLE XXI 


HELP DIFFERENTIAL FOR SUBJECT MATTER PROBLEMS 


een a Ee SE 
———— 


M.help given M.ser.prob. Help diff. 
Problens ———————__$_$_$_______ 
U Q P&S U Q P&S U Q P&S 


k.Subject content 31 30 Pals. 24 24 24 +7 +6 +1 
Picounses OL Study 33 32 31 405 22 30 +5 +4 +1 
m.Reference mater. 28 29 Zh PAS Ny PAS, 26 -l e) +1 


n.Adapt.courses ras poenee ye) oh 39 40 40 -l1 -10 -3 
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courses requiring special in-service courses. 


V. CLERICAL PROBLEMS 

The problems in this subsection are: 

Oo. Keeping records and register. 

p- Constructing tests and examinations. 

q. Obtaining supplies and equipment. 

r. Evaluating and marking students' work. 
Tests of Significance 

Correlation. There is no significant correlation 
between any two sets of ranks given to "Clerical Problems" 
on the criterion of help given. 

The null hypothesis of no significant correlation 
between the ranks in each case, cannot be rejected. It 
is clear that there is a significant lack of agreement 
about the relative amounts of help given to these problems. 

Concordance. There is no significant concordance 
among the ranks given to "Clerical Problems" by the three 
groups on the criterion of help given. The null hypothesis 
that this is so, cannot be rejected. 

Commentary. Reference to Table XXII will show that 
the differences in ranks are the result of very slight 


differences in scale values in some cases. Particularly 
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TABLE XXII 


RANKS AND SCALE VALUES FOR HELP GIVEN WITH 
CLERICAL PROBLEMS FOR UNQUALIFIED 
AND QUALIFIED TEACHERS AND 
PRINCIPAL-SUPERVISORS 


Ranks Scale values 
Problems 


U Q P&S U Q P&S 


o.Records 2 5 3 30 29 PAS 
p.Examinations 1 x 2 he Bid 33 
q.Supplies g) vs 4 29 30 Pane 


r.Marking 4 4 1 28 20 34 
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in the case of the teacher groups, it may be noted that 
there is very little difference between the scale values 
indicating a quite close agreement about the relative 
amounts of help given. The requirements of the rank cor- 
relation test when ranking just four items are so strin- 
gent, that there may be, as in this case, close agreement 
but no statistically significant correlation. 

In this subsection, a difference of opinion about 
the help given with the most serious problem is again 
evident. Problem r (Evaluating and marking students' work) 
was ranked first in seriousness by all groups, and the 
principals and supervisors feel that it receives most 
help. The teachers, however, feel that it receives least 
help. 


Comparison of Help Given with Seriousness 


Correlation. As in the previous subsection, there 
is perfect correlation between the two sets of ranks given 
to "Clerical Problems" by the principals and supervisors, 
and no significant correlation between the ranks given 
by either teacher group. 

The null hypothesis that there is no significant 


correlation between the ranks given by unqualified teachers 
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to "Clerical Problems" on the criterion of help given and 
those given on the criterion of seriousness, is accepted. 

The null hypothesis with regard to qualified teachers is 
also accepted. 

It is concluded that there is a signficant difference, 
in the opinion of both teacher groups, between the relative 
seriousness of a problem and the relative amounts of help 
given. 

The null hypothesis with regard to the principals 
and supervisors is rejected at the .05 level of significance. 
It is evident that this group feels that the help given is 
commensurate with the help needed. 

Commentary. The "HELP DIFFERENTIAL" scores in Table 
XXIII show that, although the principals and supervisors 
believe that the most help is being given with problem 
r (Evaluating students'work), they still realize that it 
is insufficient to meet the seriousness of**the problem. 

In fact, in this subsection the teachers and the principals 
and supervisors are in general agreement about the defi- 


ciencies and excesses of the help programme. 
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TABLE XXIII 
HELP DIFFERENTIAL FOR CLERICAL PROBLEMS 
eee ee ene a ee ee 
OS SET era cern an el RTE REESE ae a ee 


M.help given M.ser.prob. Help diff. 
Problems = ————___ 


o. Records 30. 29. #29 264 19th eS 10 
p. Examinations 83.4532.) 35 333437 OMk=2). a4 
q. Supplies 291° 30-25 2EteoAn 1 Geen Aer G. fae 


r. Marking eo anes 34 36ers 46 -8 -8 -12 
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VI. COMMUNITY AND ROLE ADJUSTMENT PROBLEMS 

The final subsection contains the following problems: 

Ss. Becoming acquainted with the community. 

t. Learning Board policies and procedures. 

u. Learning the rights and authority of a teacher. 

v. Solving personal problems of adjustment to the 
demands of the profession. 

Tests of Significance 

Correlation. Reference to Table XXIV shows that 
the ranks given to these problems by the three groups are 
not identical, and since this is the requirement for sig- 
nificant correlation when ranking four items, it is clear 
that there is no significant correlation of the ranks in 
any case. 

The null hypothesis of no significant correlation 
with regard to the ranks given to "Community and Role 
Adjustment Problems" must be accepted. 

It is concluded that there is a significant diffe- 
rence in the ranking of these problems by the groups on the 
criterion of help given. 

Concordance. The coefficient of concordance is not 


significant at the .05 level, and the null hypothesis that 
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TABLE XXIV 


RANKS. AND.SCALE VALUES FOR HELP GIVEN WITH 
COMMUNITY-ROLE ADJUSTMENT PROBLEMS FOR 
UNQUALIFIED AND QUALIFIED TEACHERS 

. AND’. PRINCIPAL-SUPERVISORS 


Ranks Scale values 


Problems 


s.Community orient.4 4 4 Zo 25 14* 
t.Board policies 2 3 3 ial 29 32 
u.Teacher's rights 1 iL 2 of 35 55 
v.Personal prob. 3 2 uk 30 eal 40* 


eA eee eee ee Ee 
*NOTE: The starred values are exaggerated because 
of the unanimous choice of problem v over problem s. 
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there is no significant concordance among the ranks given 
by the three groups to "Community and Role Adjustment 
Problems" on the criterion of help given, is accepted. 
Comparison of Help Given with Seriousness 

Correlation. There is significant correlation at 
the .05 level between the two sets of ranks given by prin- 
cipals to these problems on the different criteria, but 
there is no significant correlation between the sets of 
ranks given by either of the teacher groups. 

The null hypothesis of no significant correlation 
is rejected in the case of the principals and supervisors, 
but it cannot be rejected in the case of the teacher groups. 
It is evident that the former group feels that the help 
given is directly related to the help needed, while the 
other groups. feel that it is not. 

Commentary. The most serious problem, v, (Solving 
personal problems of adjustment to the demands of the 
profession), receives about an average amount of help 
according to the teachers, but it receives the most help, 
according to the principals and supervisors. 

This is the only subsection, except the"General 


Problems" subsection in which the problem ranked least 
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TABLE XXV 
HELP DIFFERENTIAL FOR COMMUNITY-ROLE PROBLEMS 


ES SSS a a ar eee ee 
ES IE TS SS ST EE ES EEN EIES 


M.help given M.ser.prob. Help diff. 
Problems 
U Q P&S U Q P&S U ) P&S 
s.Comm. orient. 23 25 14 Z2oueeen ae +1 +3 -8 


t.Board policies Sale Trae] 32 ZOE ee eS +2 +1 +9 
u.Teacher's rights 37 35 Sih 334.54. 33 +4 +1 +2 


v.Personal prob. 30 eee 40 36 36 43 -6 -5 -3 
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serious is also ranked lowest with respect to help given. 
Apparently community orientation is not a serious problem 
for these teachers, and very little time is given to assisting 
such orientation. 

The negative "HELP DIFFERENTIAL" in Table xXXv for 
problem v, shows. that here is an area where more help 
might be given, although obviously a general in-service 
programme would not assist individual problems of adjust- 
ment. 

The "HELP DIFFERENTIAL" score of +9 for problem 
t (Learning Board policies) suggests, rather surprisingly, 
that principals and supervisors feel that too much time 
is given to this problem, which they rank as a very minor 


one. 


VII. SOURCES OF HELP 
Summary of Results 
Question 57 of the Beginning Teachers Questionnaire 
asked: "From which of the following did you. receive most 
help this year?" Possible answers were: "Fellow Teachers", 
"Department Head", "Vice-Principal", "Principal", "Board 
Supervisor", and "Other", with space to write in the helper 


named in the last category. The results are tabulated in 
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TABLE XXVI 


SOURCE OF MOST HELP TO UNQUALIFIED AND 
QUALIFIED BEGINNING TEACHERS 


Se a a 
SS a SNE 


Unqual. Qual. All beg. 
SOULCe SSS 
No % No. % No % 


Fellow teachers 45 50 18 36 63 45 

Dept. head 36 40 19 38 5S 39%5 
Vice-principal 4 4.5 5 10 9 6.4 
Principal 2 nie, 2 4 4 259 
Board supervisor 0 0 5 6 5 Zk 
Other s* 3 SS 3 6 6 4.3 


*NOTE: The "Others" category included Assistant- 
Department Head(2); Departmental Inspector (1);Pupils(l); 
Caretaker (1); and No One(1). 
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Table XXVI. "Fellow Teachers" were ranked first and 
"Department Heads" second as sources of help. Note that 
no ranking was done by the teachers in this section. They 
were required to select one primary source of help. 
Principals and supervis@rs did not answer this question. 

Commentary. It is very evident that, however else 
beginning teachers see their principals and supervisors, 
they do no look upon them as "helpers". The non-threatening 
personnel, "Fellow Teachers" and "Department Heads" were 
selected by nearly 85 per cent of the beginning teachers 
as the main sources of help, while only 5 per cent chose 
principals and supervisors. 

These results may help to explain some of the results 
in the "MORE HELP GIVEN" column. In several subsections 
the teachers reported that most help was being given with 
a certain problem, while the principals and supervisors 
thought that a lesser amount was being given. The principals 
and supervisors may have been thinking of the help given 
by themselves and other board officials, whereas the tea- 
chers were thinking of help given by fellow teachers or 
department heads. 


For example, with regard to problem k (Understanding 
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subject content), the principals and supervisors reported 
help given at scale value 25, well below average, but the 
teachers reported help given at scale values of 31 and 30. 
The help being given must be coming from fellow teachers 
or department heads. 

On the other hand, with regard to problem r, 
(Evaluating and marking students' work), the principals 
and supervisors rated the help given at scale value 34, 
but the teacher groups rated it at just 28 and 29. There 
can be little doubt that principals and supervisors do 
spend considerable time on this difficult problem of 
marking standards, but the teachers apparently do not 
consider this "help". 

Sister Kuefler, in her study of teachers in Alberta 
in 1958, reported that principals were the main source of 
help, with other teachers ranked second, and supervisors, 
third. However, many of her sample group were elementary 
teachers, and perhaps the principal in an elementary school 
may be of more direct assistance with teaching problems 
than in a secondary school. 

Shuster's study of non-professionally prepared 
teachers agreed more closely with the present study, 


with fellow teachers being named three to one over princi- 
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pals as sources of help. 

The NEA Research Bulletin reported a survey of 
first-year teachers in 1954 which showed that fellow 
teachers gave the most help, with principals rated 
second, and supervisors thira.? 

These last two surveys and the present study seem 
to indicate that beginning teachers, being on probation, 
and subject to very close evaluation by principals and 
supervisors, turn to their colleagues for help rather than 
to those who must rate them for tenure and certification. 

It is noteworthy that 90 per cent of the unqualified teachers 
named "Fellow Teachers" or "Department Heads" as sources of 
most help, but slightly fewer, 84 per cent, of the qualified 
teachers named them. Not one of the unqualified teachers 
named "Board supervisors" and only two selected principals, 

a total of just 2.2 per cent. But 10 per cent of the quali- 
fied teachers, perhaps because they feel more secure, named 


these two categories as the sources of most help. 


iM rat Vane Teachers in 1954-55," NEA Research 
BULLSCLNy AAA LY «Wreoruary, 1956), pb. 33. 
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VIII. ATTITUDE TOWARD TEACHING 

Question 55 asked the teachers: "Do you like teaching?" 
Possible answers were: "No", "A Little", "Fairly Well", or 
"Very Much". Table XXVII summarizes the results of this 
question. Notice that nearly 95 per cent of the teachers 
said that they like teaching "Very Much" or "Fairly Well", 
with nearly 60 per cent in the first category. 

Only eight beginning teachers indicated that they 
did not like teaching at all or only a little. This small 
number makes any tests of significance regarding the rela- 
tionship of the attitude toward teaching and the satisfac- 
tion with help given, meaningless. The eight teachers 
had an average age of 22.9, four were women, and four 
were men. Unsolicited comments from four of the eight 
suggested that teaching too many different courses and 
grades was a major factor in their unhappiness. Three 
of the eight, however, said that they would likely be 
continuing in the profession. Six of the eight were in 
the unqualified teacher group. 

Commentary. The general impression gained from the 
"HELP DIFFERENTIAL" scores was that teachers were not happy 
with the help being given because it was not meeting their 


most serious problems. In nearly 50 per cent of the pairs 
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TABLE XXVII 


ANSWERS TO QUESTION: DO YOU LIKE TEACHING? 


Unqual. Qual. All beg. 
EP 
No % No. % No % 


No a ibpal 0 0 ab Wee 
A Little 5 5.6 2 4 y 5 

Fairly Well 28 chloe PG, 46 Si 36.4 
Very Much 56 62.2 25 50 81 57.8 


Totals 90 100 50 100 140 100 
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in the questionnaire, teachers selected one problem as 
the more serious one, and selected the other one as that 
receiving more help. In spite of this dissatisfaction 
with the help given, the teachers are a very contented 
group. The indications are that attitude toward teaching 
and satisfaction with supervisory assistance are not 
positively correlated. 

Question 56 followed up the previous question, and 
asked: "Do you intend to continue teaching?" The possible 
replies were: "No", "Likely Not", "Likely Yes", and "Yes". 
Table XXVIII summarizes the replies to this question. 

As can be seen, nearly 93 per cent indicated that they 
intended to remain in the profession, and only about 7 
per cent thought they would be leaving the profession. 

Commentary. The answers to this question corroborate 
those to Question 55. Most of the beginning teachers intend 
to remain in a profession that they like. As a group the 
unqualified teachers seem slightly less positive about 
remaining in the professionthan their qualified colleagues, 
with 33.3 per cent answering "Likely Yes" compared to 
just 18 per cent of the qualified teachers. This may reflect 


their more precarious position at this point in their career 
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TABLE XXVIII 


ANSWERS TO QUESTION: DO YOU INTEND TO CONTINUE TEACHING? 


Unqual. Qual. All beg. 
Answers 
No % No. % No % 
Seamer eeeneees rere ne Et LS Ee ee See See ee 

No 3 33 i 2 4 2.9 
Likely Not 2 2.2 4 8 6 4.3 
Likely Yes 30 333 9 18 39 210 

Yes 5 Or. t 36 hae 91 65 


Totals 90 100 50 100 140 100 
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when they were still uncertain of the recommendation of 
their principals which would give them the right to attend 
the second summer course, after which they would be granted 


a regular interim certificate. 


IX. SEX DIFFERENCE IN PROBLEMS OF BEGINNING TEACHERS 
The entire group of beginning teachers was divided 

according to sex. Scale values, ranks, and transformed 
scale values were calculated for "General Problems" on the 
criterion of seriousness and on the criterion of help given. 
There was found to be no difference in the ranking of the 
items from the ranking obtained previously, and the ranks 
given by the male teachers were correlated significantly with 
those of the female teachers at better than the .01 level. 
The null hypothesis that there is no significant correlation 
between the ranks given to "General Problems" by male tea- 
chers and those given by female teachers on the criterion 
of seriousness and on the criterion of help given, is 
rejected, and it is concluded that problems are relatively 


the same*° for beginning teachers whether they be men or women. 
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Summary of Chapter V 
Help given. According to the scale values, the begin- 
ning teachers felt that they were receiving above-average 
help with the following problems: 
1. Solving classroom and teaching problems. 
2. Orientating to the school, its personnel, and 
its pupils. 
3. Solving problems of subject content. 
4. Handling discipline problems. 
5. Improving teaching methods. 
6. Planning lessons. 
7. Learning school policies and procedures. 
8. Becoming acquainted with school personnel. 
9. Interpreting courses of study. 
10. Understanding subject content. 
11. Constructing tests and examinations. 
12. Learning the rights and authority of a teacher. 
13. Solving personal problems of adjustment to the 
demands of the profession. 
The ranks given to "General Problems" and to "‘school 
:Orientation" by unqualified teachers were significantly 
correlated at the .05 level with those given to the same 


problems by qualified teachers. 
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The ranks given by unqualified teachers to "General 
Problems" and to "Classroom Problems" were Significantly 
correlated at the .05 level with those given to the same 
problems by principals and supervisors. 

The ranks given by qualified teachers to "General 
Problems" and to "Classroom Problems" were significantly 
correlated with those given by principals and supervisors. 

In all other cases, the null hypothesis of no sig- 
nificant correlation could not be rejected. 

Significant concordance at or above the .05 level 
was found among the ranks given by the three groups to 
"General Problems" and to "Classroom Problems". In all 
other cases, the null hypothesis of no significant con- 
cordance could not be rejected. 

Comparison of help given with seriousness.The ranks 
given by unqualified teachers and by qualified teachers to 
"General Problems" on the criterion of help givén were-found 
to be significantly correlated with those given by the same 
groups to the same problems on the criterion of seriousness. 

The ranks given by principals and supervisors to 
"General Problems", "Subject Matter Problems", "Clerical 
Problems", and "Community and Role Adjustment Problems" on 


the criterion of help given were found to be significantly 


VEL 


; a x 
[s1enaD" of eterfsses sabehisadonir yd 51 ice isx ol 
ai fa ry i 
vat Si . 
; a 
sie 


. soda ‘an 


yisnsoit bape siew “emeldoxd moctsioni Ss > 


~ 


empe oft oF nevip s20ns dtiw fovel 20. ons wt 


eioaivisque bas eleqioatse “eid sito % q 


ak 
2 a1 
of : 


mr 


sienedD” of etedoss? \bsi2i Leop yd naveg vans ot 


: ary = 
JnsolLiiupie sexew “emeidord mooweas£3" ot bas “em € sah <. 
| o aibe 


» f 

Vie 
3 

7 i 


rT 
oe =f . 
25 efi eS) poe 


-exscetvieque bas efsekoniaq yd nevip perry sada 
-pie on to eleentogyd Ifun oat 20889 testo tis 
.besostez ed ton bInes nlbcatiten 2 

level 20. eft evods xo Js sonsh 209909 nists 
i 

ot aequortp sexs eft yd nevip” Binet ed prions be sO’ of a: 5% 

iis at .“emeldoxt mootassin” OF bain “amo 


-sop jnsoltimefa on to oteaabouen Sion ofid- 


aias2 esT .egenavol t92 dtiw nevip. glod 0 noat 

ot eterioses bolitiisup yd Sas | ~_ 
bavot siew gévip alien to ns india ) oft ao" sn on 

emse eit yd mevip seodls 33 iw Begsters09 yon std sn “3 

4a 

eesnevoites 0 not wedti1o ane sescrennee ms {3 

oF exosivireque bas otequoning : | 

ispi1eLo” "amoldort so3seM 3 


10 “amoldort titanate 
Visnens dimes: ed of aug 


“f' 


138 
correlated with those given to the same problems on the 
criterion of seriousness. 

In all other cases the null hypothesis of no signi- 
ficant correlation could not be rejected. 

A "HELP DIFFERENTIAL" of -5 or more was indicated 
by the two teacher groups for the following problems: 

1. Solving classroom and teaching problems. 

2. Improving teaching methods. 

3. Understanding and motivating adolescents. 

4. Familiarizing yourself with your pupils' 
academic and social background. 

5. Adjusting your educational goals to those of 
the school. 

6. Adapting courses to varying abilities of pupils. 

7. Evaluating and marking students' work. 

8. Solving personal problems of adjustment to the 
demands of the profession. 

Source of help. According to 45 per cent of the 
teachers, "Fellow Teachers" were the most helpful school 
personnel; 39 per cent selected "Department Heads", 6 per 
cent chose "Vice-Principals" and 3 per cent selected 


"Principals". 
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Attitude toward teaching. In answer to the question: 
"Do you like teaching?" 58 per cent of the teachers said 
"Very Much" and 36 per cent said "Fairly Well". Only one 
teacher in the entire sample gave a definite "No" to the 
question. 

Answering the question: "Do you intend to continue 
teaching?" 64 per cent said "Yes" and 26 per cent said 
"Likely Yes". Only four teachers in the groups said that 
they were definitely leaving the profession. 

Sex difference in problems of beginning teachers.No 
significant difference between the ranks given by male tea- 
chers to "General Problems" and those given by female tea- 


chers to the same problems was found. 
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CHAPTER VI 


SUMMARY OF FINDINGS, CONCLUSIONS AND RECOMMENDATIONS 


I. RESTATEMENT OF THE PROBLEM 

The purpose of this study was to determine the most 
serious problems of beginning high school teachers in 
urban centres of Ontario, and the extent to which super- 
visory help is meeting these problems. Sub-problems inc- 
luded the ascertaining of any differences in the problems 
of unqualified and qualified teachers, the attitude of 
beginning teachers toward teaching, and the source of most 
help during the first year. 

The Beginning Teachers Questionnaire incorporated 
most of the serious problems that a review of the related 
literature revealed. These were grouped in six subsections 
and presented by the method of paired comparisons. Each 
respondent selected one of the two problems as more serious 
and also indicated with which of the two he had received 
more help. By this method, ranks and scale values for each 
of the problems within each subsection were determined. 

The questionnaire was administered to 140 first- 
year teachers in three urban centres of Ontario, 90 of 


them unqualified, and 50 fully qualified. In addition, 
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25 principals and supervisors working with these teachers 
answered a slightly modified version of the questionnaire 
in which they were asked to select the problems that they 
believed to be most serious for beginning teachers, and 
those problems with which most help was given by school 
personnel. 

The significance of the rank correlation coefficient 
was determined for each pair of groups in each subsection 
of the questionnaire, on the criterion of seriousness and 
on that of help given. The significance of the coefficient 
of concordance among the three sets of ranks given to 
the problems in each subsection was determined. Significance 
at the .05 level was required. 

The significance of the rank correlation coefficient 
was determined for the two sets of ranks given by each 
group to the problems in each subsection on the criterion 
of seriousness and on the criterion of help given. 

Deficiencies in the help programme were indicated 
by a "HELP DIFFERENTIAL" figure calculated by subtracting 
the scale value for a problem in the "MORE SERIOUS PROBLEM" 
column from the scale value for the same problem in the 


"MORE HELP GIVEN" column. 
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IIT. SUMMARY OF THE FINDINGS 

Seriousness of Problems 

The problem areas rated most serious were: (1) Class- 
room and Teaching; (2) School Orientation; and (3) Subject 
Matter. 

The specific problems rated above-average in serious- 
ness in these three subsections by all groups were: 

1. Improving teaching methods. 

2. Understanding and motivating adolescents. 

3. Solving discipline problems. 

4. Familiarizing yourself with your pupils' academic 
and social background. 

5. Adjusting your educational goals to those of 
the school. 

6. Adapting courses to varying abilities of pupils. 

The problem areas rated least serious were: (1) Com- 
munity and Role Adjustment; and (2) Clerical. 

The specific problems rated below-average in serious- 
ness in these two areas were: 

1. Becoming acquainted with the community. 

2. Learning Board policies and procedures. 

3. Obtaining supplies and equipment. 


4, Keeping records and register. 
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Significant concordance at the .05 level or better 
was found among the ranks given on the criterion of serious- 
ness to all problems in all subsections. 

The ranks given by unqualified teachers and those 
given by qualified teachers were found to be significantly 
correlated in four of the six subsections. 

The ranks given by unqualified teachers and those 
given by principals and supervisors were found to be sig- 
nificantly correlated in five of the six subsections. 

The ranks given by qualified teachers and those 
given by principals and supervisors were found to be sig- 
nificantly correlated in four of the six subsections. 

Help Given 

Most help was being given in the problem areas: 
(1) Classroom and Teaching; (2) School Orientation; and 
(3) Subject Matter. 

According to the teacher groups the following speci- 
fic problems received above-average help in these three 
areas: 

1. Discipline problems. 

2. Improving teaching methods. 


3. Planning lessons. 
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4. Learning school policies and procedures. 

5. Becoming acquainted with school personnel. 

6. Interpreting courses of study. 

7. Understanding subject content. 

Least help was being given in the following general 
areas: (1) Community and Role Adjustment; and (2) Cleri- 
cal Problems. 

The specific problems receiving below-average assis- 
tance in these areas, according to the teachers were: 

1. Becoming acquainted with the community. 

2. Evaluating and marking students' work. 

Significant concordance at or above the .05 level 
was found among the ranks given by the three groups in 
two of the six subsections. 

Significant correlation was found between the ranks 
given by unqualified teachers and those given by qualified 
teachers in two of the six subsections. 

Significant correlation was found between the ranks 
given by unqualified teachers and those given by principals 
and supervisors in two of the six subsections. 

Significant correlation was found between the ranks 
given by qualified teachers and those given by principals 


and supervisors in two of the six subsections. 
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Comparison of Help Given with Seriousness 

Significant correlation between the ranks given to 
problems on the criterion of help given and those given on 
the criterion of seriousness by both teacher groups was 
found in only one subsection, "General Problems". 

Significant correlation between the ranks given to 
problems on the criterion of help given and those given 
on the criterion of seriousness by principals and super- 
visors was found in four of the six subsections. 

On the basis of a "HELP DIFFERENTIAL" score of 
at least -5, the following problems rated above-average in 
seriousness were receiving inadequate help: 

1. Improving teaching methods. 

2. Understanding and motivating adolescents. 

3. Familiarizing yourself with your pupils' 
academic and social background. 

4. Adjusting your educational goals to those of 
the school. 

5. Adapting courses to varying abilities of pupils. 

On the basis of a "HELP DIFFERENTIAL" of +5 or 
more, too much help is being given, according to the 


teachers, with the following problems in these three areas: 
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(1) School Orientation (Becoming acquainted with school 
personnel); (2)Subject Matter (Understanding subject content); 
and (3) Clerical (Obtaining supplies and equipment) . 
Source of Most Help 

Beginning teachers said that they received most 
help from their fellow teachers, with department heads 
rated a close second. Least help came from Board super- 
visors and principals. 
Attitude toward Teaching 

An overwhelming majority reported that they like 
teaching and intended to remain in the profession, in 
spite of apparent dissatisfaction with the supervisory 
help being given. 

No significant difference was found between the 
ranking of problem areas by male teachers and that by 


female teachers. 


IIIT. CONCLUSIONS AND RECOMMENDATIONS 
Conclusions 
1. Unqualified teachers and qualified teachers 
are in close agreement about the problems that are most 


serious during the first year of teaching. 
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2. Principals and supervisors understand clearly 
which problems are most serious for beginning teachers. 

3. Beginning teachers are more concerned with the 
problems of the teaching-learning process than with their 
personal adjustment and orientation problems. 

4. Beginning teachers do not feel that they are 
receiving the most help with their most serious problems. 

5. In spite of apparent dissatisfaction with the 
supervisory programme, the teachers in urban centres of 
Ontario like teaching and intend to continue in the profes- 
sion. 

6. Principals and supervisors feel that, in general, 
the assistance given to beginning teachers is meeting 
their needs. 

7. Beginning teachers do not consider principals 
and supervisors as "helpers". 

' 8. Beginning teachers turn for assistance to non- 
threatening and readily available school personnel: 
fellow teachers and department heads. 

9. There is no significant difference between the 
problems of beginning men teachers and those of beginning 


women teachers. 
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Recommendations 

1. Orientation and in-service programmes should be 
altered to include some of the areas shown to be deficient 
in this study, such as adolescent psychology; the school's 
philosophy of education; individualizing instruction; 
and more effective teaching methods. Proportionately less 
time might be devoted to community and school orientation, 
to subject matter, and to learning routines, rules, and 
regulations. 

2. Principals and supervisors must accept the fact 
that beginning teachers regard them as "inspectors" rather 
than as "helpers". They should do everything possible to 
make the "inspection" as helpful as possible and they should 
do everything possible to facilitate the work of depart- 
ment heads and senior teachers in assisting new teachers. 

3. A more extensive survey of beginning teachers 
should be undertaken not only to validate the findings of 
the present study, but to determine differences in problems 
of beginning teachers in different types of schools and 


in different sized communities. 
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APPENDIX A 


BEGINNING TEACHERS QUESTIONNAIRE 


A XIGUIqIA 


ee 
AATAMMOLTRSUO BASHDART 


BEGINNING TEACHERS QUESTIONNAIRE 


FACULTY OF EDUCATION 
DEPARTMENT OF EDUCATIONAL ADMINISTRATION 
THE UNIVERSITY OF ALBERTA 
EDMONTON 
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Do not write your name or the name of your school on this 
questionnaire. When you have completed it, seal it in the 
envelope provided, and return it to the office. Thank you 


for your co-operation. 


Y, AGe@.icayn2enSeX..viaghSs TeachingaCertificate. (Check) 
IntcH. Sy Amw(A)? ... sm. 
4. Grades Taught (Check) Tee Hebei ( Bo. cts etetels 
Grade 9 .... Letter of Standing ...... 
Grade 10.... Sn OMG 6 ules) sm aees 
Graderll.)... Letter of Permission ...... 
Grade 12.... 
Grade 13.... 5. Occupation before Teaching 


The following are some of the problems most commonly expe- 
rienced by beginning teachers. In each section the problems 
are paired in all possible combinations. Consider each pair 
as a separate item. Select the problem which you have found 
more serious during the year, and circle the letter A or 

B in the column headed "MORE SERIOUS PROBLEM". Then decide 
which one of the same two problems was more effectively 
helped by assistance from school personnel, and circle the 
letter A or B in the column headed "MORE HELP GIVEN", 
Opposite that problem. Circle one letter only in each 
column for each pair of problems. Please make a selection 


for each pair even if the problems were minor for you. 
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Community and Role Adjustment 


6. 


8. 


oe 


10. 


(a) 


(b) 


(a) 


(b) 
(a) 


(b) 


(a) 
(b) 


(a) 


(b) 


Becoming acquainted with the 
community. 


Learning Board policies and 
procedures. 


Learning the rights and authority 
of a teacher. 


Becoming acquainted with the 
community. 


Solving personal problems of 
adjustment to the demands of the 
profession. 


Learning Board policies and 
procedures. 


Becoming acquainted with the 
community. 


Solving personal problems of 
adjustment to the demands of the 
profession. 


Learning Board policies and 
procedures. 


Learning the rights and authority 
of a teacher. 


Solving personal problems of 
adjustment to the demands of the 
profession. 


Learning the rights and authority 
of a teacher. 
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MORE MORE 

SERIOUS HELP 

PROBLEM GIVEN 
School Orientation Problems 


12.(a) Learning school policies and 
procedures. A A 


(b) Becoming acquainted with school 
personnel. B B 


13. (a) Adjusting your educational goals to 
those of the school. A A 


(b) Learning school policies and 
procedures. B B 


14. (a) Familiarizing yourself with your 
pupils' academic and social 
background. A A 


(b) Becoming acquainted with school 
personnel. B B 


15. (a) Learning school policies and 
procedures. A A 


(ob) Familiarizing yourself with your 
pupils' academic and social 
background. B B 


16.(a) Becoming acquainted with school 
personnel. A A 


(b) Adjusting your educational goals to those 
of the school. B B 


17. (a) Familiarizing yourself with your 
pupils' academic and social 
background. A A 


(b) Adjusting your educational goals to 
those of the school. B B 
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MORE MORE 
SERIOUS HELP 
PROBLEM GIVEN 
Subject Matter Problems 
18. (a) Understanding subject content. A A 
(b) Interpreting courses of study. B B 
19. (a) Finding reference material. A A 
(b) Understanding subject content. B B 
20. (a) Adapting courses to varying 
abilities of pupils. A A 
(b) Interpreting courses of study. B B 
21. (a) Understanding subject content. A A 
(b) Adapting courses to varying 
abilities of pupils. B B 
22. (a) Interpreting courses of study. A A 
(b) Finding reference material. B B 
23. (a) Adapting courses to varying 
abilities of pupils. A A 
(b) Finding reference material. B B 
Classroom Problems 
24. (a) Understanding and motivating 
adolescents. A A 
(b) Planning lessons. B B 
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MORE MORE 
SERTOUS HELP 
PROBLEM GIVEN 
25. (a) Finding out what principal and 
supervisors think of your teaching. A A 


(b) Improving teaching methods. B B 


26. (a) Using teaching aids and audio- 
visual media. A A 


(b) Understanding and motivating 


adolescents. B B 
27. (a) Handling discipline problems. A A 
(b) Planning lessons. B B 


28. (a) Using teaching aids and audio- 
visual media. A A 


(b) Finding out what principals and 
supervisors think of your teaching. B B 


29. (a) Understanding and motivating 


adolescents. A A 

(b) Handling discipline problems. B B 

30. (a) Planning lessons. A A 
(b) Improving teaching methods. B B 


31. (a) Finding out what principal and 
supervisors think of your teaching. A A 


(b) Understanding and motivating 
adolescents. B B 


Sas Isqi th 

A A -pridosad roam to iy 
a WE ott We bai! AO rh 

a a yabord tear pee patvon 


tilt 


- 
> # ite 


i: 


oe eo 


er 


5 Se! pee tien ee zs) ; 
d a | is eee lobe 


A A “.ameidorg eniiats 


_ na os eae 


MORE MORE 
SERIOUS HELP 
PROBLEM GIVEN 


32. (a) Improving teaching methods. A A 


(b) Handling discipline problems. B B 


2 


33. (a) Using teaching aids and audio- 
visual media. A A 


(b) Planning lessons. B B 


een 


34. (a) Understanding and motivating 


adolescents. A A 

(b) Improving teaching methods. B B 
eee? |. ee eee 

35. (a) Handling discipline problems. A A 


(b) Using teaching aids and audio- 
visual media. B B 


eee SS I 


36. (a) Planning lessons. A A 


(b) Finding out what principal and 
supervisors think of your teaching. B B 


eee 


37. (a) Improving teaching methods. A A 


(b) Using teaching aids and audio- 
visual media. B B 


ee 


38. (a) Handling discipline problems. A A 


(b) Finding out what principal and 
supervisors think of your teaching. B B 
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MORE MORE 

SERIOUS HELP 

PROBLEM GIVEN 
Clerical Problems 


39. (a) Keeping records and register. A A 
(b) Constructing tests and examinations. B B 
40. (a) Obtaining supplies and equipment. A A 
(b) Keeping records and register. B B 
41. (a) Evaluating and marking students' work. A A 
(b) Constructing tests and examinations. B B 
42. (a) Keeping records and register. A A 
(b) Evaluating and marking students' work. B B 
43. (a) Constructing tests and examinations. A A 
(b) Obtaining supplies and equipment. B _B 
44. (a) Evaluating and marking students' work. A A 
(b) Obtaining supplies and equipment. B B 


General Problems 


45. (a) Adjusting to the community and to 
your role as a teacher. A A 


(b) Orientating to the school, its 
personnel, and its pupils. B B 
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MORE MORE 
SERIOUS HELP 
PROBLEM GIVEN 
46. (a) Coping with clerical problems. A A 
(b) Solving problems of subject content. B B 
47. (a) Solving classroom and teaching 
problems. A A 
(b) Adjusting to the community and to 
your role as a teacher. B B 


48. (a) Solving problems of subject content. A A 


(b) Orientating to the school, its 
personnel, and its pupils. B B 


49. (a) Solving classroom and teaching 
problems. A A 


(b) Coping with clerical problems. B B 


50. (a) Adjusting to the community and to 
your role as a teacher. A A 


(b) Solving problems of subject content. B B 


51. (a) Orientating to the school, its 
personnel, and its pupils. A. he A 


(b) Solving classroom and teaching 
problems. B B 
52. (a) Coping with clerical problems. A A 


(b) Adjusting to the community and to 
your role as a teacher. B B 


éef 


AF0M 
GI38 


A 


250M 


’ 
cae i 


A | -emeidoxa Sesixels 1 
ee Sas Wei ona 
a .tnstnos dootdue to Bm: 


adi 


Ait hints 
eatdone: Beis nodules: ork ? (s) 
4 re owt a penned 


aunmo> ett eutba (A) a 
& x ee ween ke AHO = oat 


a ; eLique est Seay 


A 
A ie Gus ’ 


od bn yainumnon ¢ $3 2 pak zeutbA 
ian hak Bs elox xuOy a; 


Vy. $e Le TR: Nae i 


3093009 Pestdue 26 oie: ahd (c ) i 


a 
aos > 


Ate. ys & pew 
_ r a : 
—~ 4 s ve : 
' hieco oA , 
j v 
i I 
pm oy ae 
77% 
maf i Le 
t ' : Va) J 
; a: 
J f 
{ i 


fat 
‘ Titel 


1 Mi: reg ‘ ne 


Se “th 


MORE MORE 

SERIOUS HELP 

PROBLEM GIVEN 
53. (a) Solving problems of subject content. A A 


(b) Solving classroom and teaching 
problems. B B 


—————————— penne 


54. (a) Orientating to the school, its 
personnel, and its pupils. A A 


(b) Coping with clerical problems. B B 
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Teachers Only 


Circle ONE answer to each of the following questions: 


55. Do you like teaching? A. NO C. FAIRLY 
WELL 
B. A LITTLE D. VERY MUCH 


56. Do you intend to continue teaching? 


A. NO C. LIKELY 
YES 
B. LIKELY Dee Lao 
NOT 


37. From whom did you receive the most help this year? 
A. FELLOW TEACHERS 
B. DEPARTMENT HEAD 
C. VICE-PRINCIPAL 
D. PRINCIPAL 


E. BOARD SUPERVISOR 
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APPENDIX B 


PRINCIPALS’ AND SUPERVISORS' FORM 
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PRINCIPALS AND SUPERVISORS ONLY 
Do not write your name or the name of the school or system 
on this questionnaire. When you have completed it, seal it 
in the envelope provided, and mail it directly to me. Thanks 


for your co-operation. 
W. R. McGillivray 


PRM REEL OTL cates) es s/s <, 4 9s) cis 0 o's 2eeENO «9 OLe VEarsv in POST ia. wok 
SeNoeeOteVears aS teacher.... 4. Subject’ areas). .... ee es 


5. No. of beginning teachers supervised....... 


The following are problems commonly experienced by beginning 
teachers. In each section the problems are paired in all 
possible combinations. Consider each pair as a separate 
item. Decide which of the two problems is more serious for 
beginning teachers and circle A or B opposite that problem 
in the column headed "MORE SERIOUS PROBLEM". Then decide 
which of the same pair received more help from school 
personnel during the year and circle the letter opposite that 
problem in the column headed "MORE HELP GIVEN". Circle one 
letter only in each column for each pair. Please make a 
selection for each pair even if you consider the problems 


to be minor. 


(Remainder identical to teachers' form.) 
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